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EDITORS’ NOTEBOOK

of my small cabin. Her words were
restorative and hopeful.

Sarah Wiggins and Norma Anderson
n 2022, Bridgewater Review enters its fortieth year.
After the difficulties of these past two years, it
is heartening to have something to cheer. Due
to the Covid-19 pandemic, the magazine had been
postponed since the fall 2020 semester. We welcome
its spring 2022 return.

The return of our faculty magazine
is another welcome restoration. For
this issue, the editors invited faculty
and librarians to submit essays related
to the realities of the past two years.
As expected, the pandemic takes
center stage. Some faculty have taken
a ref lective approach and address the
importance of looking back on their
experience. Others have contributed
research that outlines how individuals have faced the consequences of
Covid, focusing on both elementary
and higher education. The pandemic
is also addressed from a pedagogical
perspective in terms of how we engage
our students in class discussion, as well
as how a study abroad course could be
modified due to travel restrictions. We
are also reminded that these past years
were not just mired in the pandemic,
as social justice issues have remained
significant. Two articles address issues
of social/racial justice both locally and
nationally. Put together, the articles in
this issue help us to contemplate what
we have endured and what we can do
to make things better in our academic
and local communities.

I

The magazine’s postponement was
a reminder of how important our
publication has been for the BSU community. For forty years, Bridgewater
Review has served as an outlet for the
discussion of our research and teaching.
In an earlier editorial, I quoted Michael
Kryzanek from the founding issue,
and it bears repeating that Bridgewater
Review is “a publication that is informative, timely, and thought-provoking”
(May-June 1982). What better time
than now, in a major pandemic that has
altered our educational experience, to
bring those qualities forward and continue the tradition? When faced with
great difficulty and isolation, we must
share our findings together, preserve
our sense of community, and record
our voices for posterity to let future
generations understand an important
episode in the university’s history.
The pandemic has interrupted our lives
personally and academically. We all
have our individual experiences. From
the abrupt shift to online teaching in
spring 2020, to fully online the following academic year, to an in-person
return to the classroom where health
and safety needed to be ensured, the
weight of the pandemic has been felt
by faculty, staff, and students. Some, or
perhaps all of us, have worried for the
safety of loved ones, observed societal
fissures, and contemplated the effects
of climate change. We have been in a
state of mourning for different reasons
and are left questioning whether we are
facing an “it gets better” or a “how will
I adapt” situation.
2

I have coped with pandemic anxieties
in a variety of ways, including playing
music, adopting cats (yes, more than
one), watching period costume dramas,
and maintaining a daily dose of Wordle.
Such small things have been necessary
because my past two years have been
driven by fear and significant isolation.
As my partner has MS, the potential
danger of Covid is a daily reality. Those
examples of escapism bring moments of
happiness but are not enough to soothe
the emotional burdens that bring me
back to reality every time I maskup. Those burdens follow me to the
classroom and the return to in-person
classes proved difficult. It left me wondering how other faculty were handling
their mental health (which is addressed
in this issue by the research of Norma
Anderson and Kimberly Fox). While I
normally imagine myself a rock for my
students, I have felt like a puddle.
After learning of the passing of the
scholar, bell hooks, I revisited her
book, Teaching to Transgress: Education
as the Practice of Freedom, which made
an impression during my early years at
BSU. Her line, “The classroom remains
the most radical space of possibility
in the academy,” is still moving (12).
Reading hooks again made me think
about how I want to shape the intellectual environment in my classroom
when the physical environment is
beyond my control. While the ship
remains unsteady and its destination
unpredictable, at least I can try to make
things meaningful for the inhabitants

The editors are pleased that the magazine resumed in time to honor the
academic and artistic career of our
colleague, Stephen Smalley. His fifty
years with Bridgewater State University
is a monumental milestone, and his
love of teaching BSU students is
another reminder of what we hope to
achieve in our classrooms and beyond.
Congratulations, Steve!

Sarah Wiggins is Professor
in the Department of History.
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S

tanding outside a nursing home window one
chilly day in early December 2020, I watched
my dad being settled into his Hospice bed; he
had just decided to stop fighting his overwhelming
cancer. He smiled and waved at my daughter and me,
our faces pressed against the glass, raising our voices
so he could hear our hellos.

A couple moments later, my mother
entered the room, scooting her wheelchair along with slipper-clad feet. She
glanced over my daughter and me, eyes
only for my dad, eager to re-enter the
caregiver mode that defined her life for
so many years.
She’d been admitted to the nursing
home ten months earlier; she and my
dad hadn’t been together in a room
since March. Married sixty-four years,
they too had been separated by glass
since lockdown began. From my
outsider position, and literally outside,
I watched their reunion wondering
what they were feeling; together
again, but possibly less joyful given
the circumstances.
In January 2021, two weeks after my
dad passed away, and right as spring
classes were resuming, my daughter and
I stood outside my mother’s window,
watching her gasp for air. It was just
before the vaccine could help, her nursing home was riddled with the virus,
and she, after weeks of sitting with my
dying father, exhausting herself, had
contracted Covid.
My mother was hard of hearing so
screaming through the glass was a
losing proposition to begin with.
At that point, though, exhaust fans
labored loudly in every room to create zero-pressure environments, and
she could hear nothing. So we stood
at her window, frigid, pantomiming
and holding up notebooks with giant
marker-scrawled messages on each
succeeding page. “Please try to eat,”
“We’re healthy, don’t worry,” “We love
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you,” never really knowing if she could
read them, but thankful she knew we
were there.

purposes of academia—research.
And that feels particularly important
right now.
I’m a social scientist; my interests are in
people and institutions. But whether it’s
at the level of a cell, an individual mind,
a government, or a galaxy, all research
is geared to understanding something
in a new way, to increasing our knowledge, to getting a better sense of reality.
And it challenges us.

For my family, the pandemic was
one long agony. Covid itself wasn’t
the cause (my mom, somehow, recovered, only to pass away this January)—
it was maneuvering within pandemic
regulations which made it impossible
to comfort and care for my parents in
any normal way that created the greatest heartache.

Research doesn’t always solve problems
and it’s certainly not always comforting.
It doesn’t allow us to know Truth, full
stop. Just like the windows that kept me
separated from my parents, unable to
touch them and offer material comfort,
research doesn’t allow us to experience
others’ embodied realities. And yet it
does provide a window. It does allow
us to see more than we did before and
more than we would without it.

It is a strange thing to experience, being
physically separate from loved ones,
knowing your time with someone
so important is short, watching them
weakening but being unable to offer
any physical comfort. And still, I’m
grateful we could at least see each other.

As I learned through my own research
project in the early pandemic, BSU
faculty and staff worked tirelessly on
behalf of students and each other,
frequently overrode their own needs
and worries, and also rarely received
recognition for their commitment.

The pandemic provided me a lot of
time to contemplate windows and
obstacles, observing lives and pain
behind glass, trying to connect with
and understand others’ experiences
through barriers.

This magazine is one miniscule way
we can acknowledge the hard work
of faculty. We can connect, through
ideas, to each other and to knowledge
previously unconsidered. To me, this
magazine provides a vital opportunity
to connect across distance and experience, to give voice to faculty interests
and celebrate each other by doing so.

This issue of the Bridgewater Review
is our first in two years. I have deeply
missed putting together this magazine,
which allows faculty to present our
own work, to connect with each
other, and to share it with a broader
BSU community.
As we have put together this issue, the
sense of relief I’ve felt may be somewhat
hard to explain; reading people’s work,
thinking through contributors’ ideas,
and trying to understand their perspectives and creations, allow us to value
and celebrate one of the fundamental

Norma Anderson is Associate Professor
in the Department of Sociology.
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Racial and Social Justice Voices and
Stories in our Community
Jibril Solomon and Taylor Hall
Introduction

O

ver the past few years, America has seen a
substantial increase in community activism
due to blatant racial and social injustices
across the nation. Ordinary citizens have protested
against varied forms of injustices plaguing their
communities. Numerous grassroots organizations
formed, advocated for, and created change, advancing
residents’ rights to more inclusive and just lives.
Locally, two organizations, Diversity and Inclusion
for Community Empowerment (DICE) and the
Bridgewater Communities for Civil Rights (BCCR),
have been organized to challenge social and racial
injustices on behalf of the residents of Bridgewater
and Raynham.

goals of SMOs is “to promote or counter changes to the existing social order”
(Briscoe and Gupta 2016, 5). SMOs,
by challenging social standards that
violate citizens’ civil and human rights,
can impact policy, and create the forces
necessary for social change (Burstein
and Linton 2002).
The Civil Rights Movement of the
’50s and ’60s birthed major legislative actions and laws that permanently
changed American society. The contemporary Black Lives Matter movement continues the fight for racial and
social justice. DICE and BCCR have
embraced these activist traditions and
embarked on journeys as forces for
social change inspired by the ethics
of care theory. Carol Gilligan (1982)
writes that the ethics of care theory
“starts from the premise that as humans
we are inherently relational, responsive
beings and the human condition is one
of connectedness or interdependence.”

Data Results and Analysis
To give voice to the racial and social
justice stories and experiences of
Bridgewater-Raynham community

BCCR

BCCR is a community-based organization dedicated to educating residents
and the greater community about
the value of diversity, the richness of
cultural differences, and the sanctity
of human rights (www.bccrcivilrights.
org/about). DICE is a network of
individuals and community groups
committed to promoting diversity
and inclusion in local cities and towns
(www.dicemassachusetts.com/about).
To understand the impacts of identitybased discrimination related to race,
ethnicity, religion, gender identification, sexual orientation, neurodiversity, disability, mental health and/or
sizeism on the Bridgewater-Raynham
community, DICE and BCCR collected stories and data from over three
hundred diverse residents in 2019, held
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BRIDGEWATER
CITIZENS FOR
CIVILITY AND RESPECT

community listening sessions in 2020,
and created a survey in 2021, which is
the focus of this research essay.

Background
The United States Constitution protects people’s right to protest. From the
Civil Rights Movement of the 1950s
and ’60s, to the current MeToo and
Black Lives Matter movements, grassroots organizations across the country
have been instruments of advocacy,
civil rights, and social and racial justice
that have transformed the culture,
values, and policies of the nation. Social
scientists have found that social movement organizations (SMOs), such as
DICE and BCCR, are one of the most
effective social instruments for achieving civil rights for all. One of the main

I pledge to:
Educate myself on racial justice
issues.
Show

sensitivity to the use of
racist stereotypes.

Display courage in the presence of
racial injustice.
Call out racism where and when
it occurs.

Support public policies that
promote racial equality.
Pledge adapted from
https://www.ywcahartford.org/take-the-pledgeto-stand-against racism/page.html

Image 1: From www.bccrcivilrights.org.
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members, DICE and BCCR held community listening sessions and conducted a survey asking residents about
their perceptions about inclusiveness,
experiences and observations about
identity-based mistreatment, and sense
of the two-town leadership and school
administrative procedures and policies
for addressing racial and social injustice
instances in the community.
A random sample of 135 residents
completed the survey questionnaire. Among them, 77% were from
Bridgewater and 23% from Raynham.
About 83% of respondents are white,
just over 7% are Black/African
American, almost 4.5% mixed/
multiracial, 1.5% Hispanic/Latinx,
1.5% Asian and under 1% Native
American. Participants’ ages ranged
from 18 to 65 years and older. The
gender breakdown is close to 70%
female, 28% male, and 2% nonbinary
and other.
Survey participants were asked: “On a
scale of 1 to 10, how inclusive regardless
of race, ethnicity, religion, gender identification, sexual orientation, neurodiversity, disability, mental health, and
sizeism do you find the BridgewaterRaynham community?”
Over 65% of participants found the
Bridgewater-Raynham community not
inclusive, while about 35% perceived
the community as inclusive. Most
respondents think that our community
is only moderately inclusive, indicating
that we have work to do to include and
value all citizens.
“Have you ever experienced or
witnessed identity-based mistreatment in the Bridgewater-Raynham
community?”
Approximately 70% of participants
reported experiencing or witnessing
identity-based mistreatment in the
Bridgewater-Raynham communities, with 22% saying they’ve never
experienced or witnessed identity-based
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mistreatment and 9% saying
they’re not sure or cannot recall
such experiences.
“On a scale of 1 to 10, how satisfied
are you with town and school officials
on addressing the topic of diversity
and inclusion?”
56% of respondents are not satisfied
with their town and school officials’
approach to addressing diversity and
inclusion, 22% are satisfied with the
approach, and 17% find themselves
moderately satisfied with the town and
school officials’ approach to the topic of
diversity and inclusion.
“Rate how much you agree or disagree
that you are informed about the school

More than 50% of all respondents said
that their issue was not addressed nor
were they satisfied with the steps taken
by the town and school officials as a
follow up.
“Share your stories related to identitybased discrimination.” After coding
participants’ stories, the most common
instances of identity-based discrimination were:
Race-based discrimination with 36% of
all respondents mentioning experiencing or witnessing it; gender identity/
sexual discrimination with 26%;
sizeism/body size discrimination and
shaming with 15%; disability and
socioeconomic status combined, 10%.

Although the sample size of
over 135 resident participants is
small, it is representative of the
demographics of the community,
and offers voices and stories of
residents that warrant attention
and actions for change.
and town processes, procedures,
and policies for addressing any issues
of discrimination.”
61% of respondents disagree that
they are informed, 25% agree that
they are informed and 24% neither
agree nor disagree about being informed
by their school and town processes,
procedures, and policies for addressing
issues of discrimination.
“Were you satisfied with how town
managers and/or school officials
addressed your reported concerns
regarding experiencing or witnessing
identity-based mistreatment?”

Overall, 70% of the BridgewaterRaynham resident survey respondents
indicated experiencing or witnessing
identity-based mistreatment in
the community.
Furthermore, the BridgewaterRaynham survey participants offered
some particularly poignant personal
stories about their own experiences
with identity-based discrimination
in the community. Stories related to
racial mistreatment:
“BIPOC [Black, Indigenous and
People of Color] students and faculty
being followed in stores (Roche Bros)
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Have you experienced or witnessed
identity-based mistreatment:
Bridgewater-Raynham

for my license and registration. When
his commanding officer arrived and
ask what happened and I explained it
to him he addresses me as if it was my
fault and yelled at me in front of my
children and neighboring children.”
Stories related to gender/sexual orientation mistreatment:
“I was the owner of the daycare program — before coming out as a trans
man. I was harassed and pushed out by
the current owner… I was not covered
by employee protection so there was
nothing to be done but I believe people
should be aware this childcare program
is not a safe place for all.”

70%

Yes

20%

No

10%

Not Sure/Cannot Recall

by customer representatives; police stopping Black drivers and asking students
to get out of cars for minor infringements
(e.g., a headlight out) incurring fear in
students. This happens both on and
off campus.”
“There were a few moments of
discomfort with the BR [BridgewaterRaynham] school system regarding
inclusion and diversity. My sophomore
year, there was an entire musical done
in black face and no one cared.”
“There was an incident with a high
school teacher who posted racially
negative comments on Instagram and
although it was brought to BR admin
by students and parents nothing was
done other than telling the teacher not
to do it again.”
“I just arrived in Bridgewater at my
new home and a Bridgewater Cop took
a turn behind me into my driveway
damaging his police vehicle. He exited
his vehicle and stated that we got into
an accident. I replied no “we” did not,
and he radioed in for help after asking

6

“I can remember another particular
student that was regularly made fun of
for being black, gay, and special needs.
I witnessed, on multiple occasions, peers
make fun of him for his individuality
and diversity. This is the culture that

“I was cornered in the bathroom and
called the f slur for gay people because
I identify as bisexual. When I told
my school, nothing was done and the
people who did that got away with it.”
“I think BR has to do a much better
job of addressing diversity whether it be
race, sexuality, etc. because it’s simply
a breeding ground to create racists and
white supremacists if they don’t start
addressing it.”
Stories related to sizeism mistreatment:
“I regularly witnessed acts of discrimination while at BR. There were several
groups of people that would regularly fat
shame individuals in my class.”
“Another instance of sizeism that happened when I went to BR…. It seemed
like plus sized girls were monitored for
dress code violations more often than
girls who wore smaller sizes.”

One of the main goals of SMOs is
“to promote or counter changes
to the existing social order” …
SMOs, by challenging social
standards that violate citizens’ civil
and human rights, can impact
policy, and create the forces
necessary for social change.
was allowed to pervade BR as there
were not effective feedback loops in place
to mitigate unacceptable behavior.”
“We were also told we shouldn’t
go to prom together because it was
inappropriate, when straight girls
were able to go to prom together
without opposition.”

“I have seen many plus sized individuals get dress coded for minuscule things.
whereas individuals who are considered
“skinny” are overlooked.”
Stories related to ability/different ability
mistreatment:
“I did witness some students making
fun of others who had autism for the
way that they talked or acted.”

Bridgewater Review

Social scientists have found that
social movement organizations
(SMOs), such as DICE and
BCCR, are one of the most
effective social instruments for
achieving civil rights for all.
“Individuals with disabilities are not
included sufficiently, sidewalks, streets
and many buildings are not all accessible. Transportation is limited. The
Town unfortunately has groups that
can be reluctant to be open to all.”
“My personal problems and experiences with BR have to do with how
they approach mental health. I was
on a sports team and my coaches were
pretty psychology abusive. They were
very manipulative, put way too much
pressure on me and my teammates,
and oftentimes would encourage behaviors that would make teammates hate
one another.”
Overall, the survey data and personal stories reported provide some
insights on the racial and social justice
voices and stories in the BridgewaterRaynham community. Although
the sample size of over 135 resident
participants is small, it is representative
of the demographics of the community,
and offers voices and stories of residents
that warrant attention and actions
for change.

Conclusions
The findings provide compelling evidence of social justice issues related to
racism, sizeism, homophobia, discrimination, disability, and socioeconomic
status in the Bridgewater-Raynham
community. The most prevalent forms
of mistreatments reported were racebased at 36%, homophobia at 26%,
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Jibril Solomon is Assistant Professor
in the School of Social Work.

sizeism or the prejudice and discrimination on the grounds of a person’s size
or weight at 15%, and mental, physical
disabilities combined with low-socioeconomic status at 10%.
In the face of these injustices, residents
acknowledged incongruities they have
seen between their mistreatments and
the actions, policies, and efforts of local
officials to mitigate and remedy their
circumstances. Over 55% reported
their identity-based discriminations
were never addressed by local leaders.
Over 70% indicated that they were not
satisfied with how the town leaders and
school officials paid attention to issues
and concerns of diversity and inclusion
in the community. Close to 60% of
residents felt uninformed and unaware
of the work of local officials to address
discrimination, racial and social injustices occurring in their community.
Thus, it is reasonable to infer from
these findings that: (1) the BridgewaterRaynham community has some
work to do to address racial and social
injustice; (2) community leaders are
challenged to become more aware and
knowledgeable, and to act on policies,
practices, and procedures to educate,
inform, and protect the civil rights
of its residents; and (3) community
grassroots advocacy organizations, in
concert with local officials and stakeholders, must work together to eradicate the identity-based discrimination
in Bridgewater-Raynham.

Taylor Hall is Assistant Professor
in the School of Social Work.
The authors would like to thank the
Members of the Diversity and Inclusion
for Community Empowerment
(DICE) and members of the
Bridgewater Communities for Civil
Rights (BCCR). Special contributors include Cleonie Mainvielle, Sam
Baumgarten, Lauren Tavares-Mulhern,
Suzi Robinson, Trey Sheridan, Pam
Erlichman, Astrid Rojas, Tara Heikila,
and Catherine Stewart. Special thanks
are also extended to members of the
Martin Richard Institute for Social
Justice, Bridgewater State University,
for their work of facilitating the collaborative work of BSU faculty with
community-based advocacy groups.
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Teaching Pandemics Amidst
a Pandemic
J. R. Webb

W

hile it is not always easy to convince
students of the value and relevance of
studying societies centuries removed from
our own, the current pandemic has understandably
led to a renewed interest in pandemics past, especially
the terrible onslaught of bubonic plague that struck in
the mid-fourteenth century. In my frequent offering in
the Core Curriculum, HIST 111: Western Civilization
to the Reformation, the broad chronological structure
of the course correlates to the seasonal rhythms of the
semester. April in a spring semester and November
in the fall signal our reaching the end of the period
defined as the Middle Ages. With this comes a dis
cussion of the “Black Death” of the late 1340s, the
immediate social response to it, and the longer-term
trends and changes in its wake. It offers an opportunity
to think broadly and globally, as we consider how
new empires reconfigured patterns of trade, setting
the stage for increased movements of peoples, goods,
and pathogens along new and revived routes. While
it is not our only meeting to consider the role of the
natural world and disease in human history, it is the
one most clearly oriented in that direction.
Every class meeting of my Western
Civilization course has a brief primary
source for students to read and analyze.
For this session, we tackle an excerpt
from one of the great works in the
canon of Western literature, Giovanni
Boccaccio’s Decameron. Many will
know this Italian masterpiece, which
consists of one-hundred short tales told
by a group of ten people over a period
of ten days. Despite the nearly seven
centuries’ distance, the often-risqué
stories are sure to both entertain and
surprise the modern student. Historians
can use these fictional stories as
8

windows into late medieval Florentine
society, but a much more direct view
can be had from the author’s introduction to his work, a non-fictional
account of the bubonic plague in
Florence in the spring and summer
of 1348. It provides the setup for why
the group of ten people (seven women
and three men) had f led their city in
order to take refuge in a villa in the
nearby hills, in the fourteenth-century
equivalent of the “social distancing” of
our own time. Prior to the coalescence
of this group of storytellers, Boccaccio’s
introduction to the Decameron serves as

the best surviving eyewitness account
of the initial outbreak of the Black
Death in a major European city, and it
is this portion of the work that forms
the assigned reading. While it is more
descriptive than the plot-driven stories
that follow, its visceral reality makes
for even more compelling reading.
Boccaccio’s introduction provides
golden opportunities for close readings
where the class follows together line by
line. As to the causality of the epidemic,
Boccaccio, like many of his contemporaries, admits God’s overall command
of human affairs and suggests the plague
was divine punishment for human
iniquity. But Boccaccio also presents
another possibility, as evidenced by his
either/or statement. It could also be due
to the “inf luence of heavenly bodies,”
as our translation has it (Boccaccio’s
original gives per operazion de’ corpi
superiori). While this phrase also tends
to keep students locked into thinking
about religion, when I ask them
to replace “heavenly” with its close
synonym, “celestial,” it opens up some
other possibilities. In fact, Boccaccio
is here expressing the dominant
“scientific” theory of the plague at
the time, that an unfavorable alignment
of planets had led to noxious air that,
in turn, caused the pestilence. (This
same principle of planetary or stellar
inf luence bequeathed the terminology behind one of the most common
illnesses of our time, inf luenza.) In a
mind that subscribes to God’s omnipotence, this can merely be a secondary
cause, but Boccaccio seems to want
to stress a distinction. The same holds
true a few lines later when he describes
official efforts to counteract the plague:
filth was removed from the streets
and the sick refused entry in addition to
the holding of public religious processions. Boccaccio admits that none of
these tactics worked. It would take
another five centuries to identify this
particular disease, now called Yersinia
pestis, as a bacterial infection endemic
to rodents and transmitted to humans
via f lea bites.
Bridgewater Review

In one of the most revealing sections
of this introduction, Boccaccio characterizes four types of social response
to the plague. First, there were the
shut-ins, those with enough means to
attempt to wait out the plague isolated
in their homes, even avoiding news
of recent deaths. Then there were the
partiers, who tried to cope with reckless
abandon through extended pub crawls
and parties in newly emptied houses.
Another group aimed at business as
usual as best they could, and in the
fourteenth-century version of a face
mask, carried herbs and spices to help
purify their brains from the noxious
air. (It’s this same principle that led to
the plague doctor’s mask of the seventeenth century, which also, incidentally, indicates how long European
society had to worry about plague
recurrences.) Finally, there were those
who f led, deeming the crowded city
too dangerous and possessing the means
to escape – Boccaccio’s narrators come
from this group.
In what tends to be a vigorous discussion by the measure of the course as
a whole, I pose the question of then
vs. now. That is, to what extent is
Boccaccio’s account ref lective of

…how much of what Boccaccio
describes should we attribute to
universal human reactions to
harrowing loss, and how much of
it is dependent on the worldview,
power structure, social customs,
economy, and technology of
fourteenth-century society?
human nature in the face of tragedy
and devastation, and to what extent is
it tempered by the circumstances of his
day? How do attitudes toward religion,
science, society, and the state affect
conditions and responses? How do you
imagine our society would react to a
similar phenomenon?
In semesters prior to 2020, there was
usually a small but vociferous group
that insisted they would participate in
the carousing (though of course they
would not use that word) that marks
a hopeless future. A larger faction of

Image 1: From an early French translation of the Decameron: Paris, Bibliothèque nationale de
France, fr. 239, fol. 1r (fifteenth century).
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the class identified with the shut-ins,
those who would isolate in the hopes of
waiting out a cure. We generally reach
the conclusion that medieval faith in
religion – which comes more from their
assumptions than from Boccaccio’s
text – provided an explanation and
served as a guide. On the other hand,
our society’s faith in science allows one
to hold out hope in nearly any foreseeable medical situation. If students were
finding it difficult to imagine modernday reactions, I would usually suggest
that there are movies, tv shows, and
video games to imagine these things
for them, with the caveat that we are
not bringing zombies into the mix. Of
course, for the past several semesters,
none of that prompting was necessary.
The shadow of Covid-19 loomed large,
forcing comparisons and contrasts. The
scheduled meetings for this particular
discussion even seemed to coincide
with local infection peaks in late spring
and late fall.
As far as causation and treatment
were concerned, students unsurprisingly considered our time wholly
superior to Boccaccio’s. Modern
medicine can properly identify disease
etiology, distinguish between viral and
bacterial infections, and devise effective preventative measures. Students
in April 2020 anticipated a vaccine; a
year later they were waiting for their
turn to receive one. This view is to
9

be expected. Medieval medicine was
totally unprepared for a pandemic on
the scale of the Black Death.
The most fruitful discussions came
with a consideration of the social
responses. Nearly everyone identified
themselves with the first group in isolation. But, importantly, this was less a
result of choice on their part than from
a government-mandated response. In
this, they were able to appreciate the
vastly increased reach and function of
the state in the twenty-first century,
and this even without a concerted
initial response at the federal level.

Some in the class saw a connection
between the eat-drink-and-bemerry crowd and images of college
students on spring break in Florida
in 2020. Another parallel was made
between wealthy New Yorkers
f leeing the city for country residences
upstate (or Bostonians to the Cape)
and Boccaccio’s storytellers.
These parallels and connections can
help students appreciate one of the
main purposes behind the study of
history. We are looking for evidence
of human responses in unrepeatable
historical scenarios. Again, how much

Modern medicine can properly
identify disease etiology,
distinguish between viral and
bacterial infections, and devise
effective preventative measures.
Students in April 2020 anticipated
a vaccine; a year later they
were waiting for their turn to
receive one.
Guidance from institutions like the
CDC helped establish local policy, at
least in Massachusetts. There was no
equivalent body in 1348. Regulations
and mandates would not have worked
even if they had known something
about the nature of the disease, since,
as Boccaccio himself admits, the civic
apparatus of the Florentine republic was
collapsing with the death toll of city
officials. “The revered authority of the
laws, both divine and human, had fallen
and almost completely disappeared.”
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of what Boccaccio describes should
we attribute to universal human reactions to harrowing loss, and how much
of it is dependent on the worldview,
power structure, social customs, economy, and technology of fourteenthcentury society?
While the game of ranking tragedies
can get tedious quickly, it must be
noted that the scale of the Black Death
dwarfed that of Covid-19 in every
respect. In a cramped, rat-infested
place like Florence, where mortality
rates were the highest, over half of the

Image 2: Detail from Paris, BnF, fr. 239,
fol. 1r.

population succumbed to the disease.
Without downplaying the ever-rising
death toll of the current pandemic,
for a closer parallel, we would have to
imagine what our society would do if
the coronavirus were over a hundred
times more deadly. And the Black
Death seems to have been more of an
equal-opportunity killer. The urban
poor probably were more likely to die
due to a lack of resources and servants
to care for them, but the plague did not
discriminate much between age, gender, status, or perceived piety. (In the
hierarchical society of the fourteenth
century, this feature was observed by
contemporaries with great interest.)
Moreover, the plague did not merely
come and go in 1348. It stayed with
European society for the next several
centuries, returning at varying intervals. Some survivors of later outbreaks
noticed that children seemed especially vulnerable, but this was probably due to a much larger proportion
of children in the general population
of the later fourteenth century and not
from any conferred immunity, which
is much weaker in bacterial than in
viral infections. Among the observations that demographers of fifteenthcentury Florence have noted is the age
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imbalance left in the wake of various
visitations of the plague.
Our course meeting on the Black
Death concludes with a silver lining:
that, for many survivors of the plague,
the conditions of life improved. While
plague remained a frequent hazard in
subsequent decades and centuries, for
the general population, and especially
the wage-earning and non-propertied classes, the conditions of labor
improved. The simple process of supply
and demand economics made labor
more valuable in every area. Despite
efforts of some of the more centralized
medieval kingdoms to roll the clock
back to pre-plague rents and wages,

It would take another five
centuries to identify this particular
disease, now called Yersinia pestis,
as a bacterial infection endemic
to rodents and transmitted to
humans via flea bites.
Will there be any hopeful developments to come out of the Covid-19
pandemic? Many are wondering
what effect these years will have on

Image 3: Depiction of the plague (morìa grande) of 1348, from Giovanni Sercambi, Croniche
Lucchese: Lucca, Archivio di Stato, ms 107, fol. 49v (ca. 1400).

it proved impossible to do so. In some
cases, family wealth became more concentrated in fewer surviving relatives,
allowing for some further economic
advancement. A reaction against these
trends appeared in the increase of
sumptuary laws in certain cities and
kingdoms, whereby nouveaux riches
were restricted from adorning themselves in a manner not befitting their
place in the social hierarchy. European
society survived the plague, but it was
on a slightly different trajectory.
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the shaping of attitudes toward work,
health, family life, and our economic
and political systems. Will the mass
actions on behalf of immediate global
health lead to needed action on behalf
of the long-term health of the planet
in the face of the slower-yet-looming
threat of climate change? It is still too
early to tell how things will play out.
One could reasonably view a com
parison between the 1340s and 2020s as
a study in near complete contrasts, with
the differences in medical knowledge

and the reach of the state almost as significant as the difference in the nature
of the two diseases. The bacterium
Yersinia pestis is one of the deadliest
pathogens human societies have ever
faced. Had something like Covid-19
struck Europe in the fourteenth century, it may not have even registered in
the historical record. Recent research
into the history of disease – using
phylogenetics, not written sources
– suggests that one of our endemic
coronaviruses, less virulent than Covid19 to be sure, first appeared in human
populations in the later Middle Ages.
If a pandemic in the future claimed
the lives of anywhere near half of the
population, are we certain that our
own institutions would not crumble,
as they did in Florence in 1348? Alas,
history does not offer predictions; it
merely reveals something of the range
of human behavior and possibility.

J. R. Webb is Associate Professor
in the Department of History.
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Faculty and Staff Experiences
in Early Covid
Norma Anderson and Kimberly E. Fox
Introduction

T

he first weeks and months of lockdown were
enormously stressful for us (Norma and Kim).
We felt isolated and adrift. Many work emails
signed off with “We got this!” which, while meant to
be encouraging, left us feeling inferior; while others
might “got this,” we definitely did not.
We wondered, though, if others felt
similarly. We questioned how the
Covid pandemic was really affecting
employees at BSU. To find out, we
created a convenience sample survey
of faculty, librarians, and staff during
Massachusetts’s intensive first wave,
when most BSU community members
were physically remote.

Given the upheaval of the last two
years, it may be hard to remember just
how frightening it was in those first
months of the pandemic. For perspective, Governor Baker closed all nonessential businesses March 24th, 2020.
In April and May 2020, our region
experienced a “surge” of cases and
deaths; by the end of May, Massachu
setts’s Covid death toll was the third
highest in the nation. Hopes for a
vaccine were nascent. Our survey was
distributed when faculty and staff had
been (mostly) isolated for a month and
a half, and when numbers and uncertainties were soaring.

The Data
Our survey asked a variety of questions
about stressors; worries for personal
safety; social issues; health protocols;
and work roles. Finally, we allowed
for an open-ended response for additional information.
We received 291 responses, 254 of
which were analyzable. A total of
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113 faculty/librarians and 141 staff
responded, response rates of about
14.3% and 19.4% respectively. Out
of 141 staff responses, 73 respondents
were professional staff and 60 were

their experiences.i We point out how
certain inequalities were exacerbated
during the coronavirus, but how, overall, respondents were deeply concerned
for the welfare of others. While our
data is not generalizable, it does give us
a sense of how BSU community members were feeling in late spring 2020.

Challenges and Stressors
One of the clearest indicators that our
community members were feeling the
mental and physical strain of the coronavirus pandemic was the number of
respondents who knew someone with
Covid-19. While more than half of the
sample (57.1%) indicated that they knew
someone who thought they had coronavirus, but wasn’t tested, 69.3% of our
respondents said they knew someone
who had tested positive for coronavirus.
Testing was, at the time, very hard to

… the information presented
here shows that the pandemic
had different impacts on us based
on work roles, family status,
and gender, but that our whole
community struggled in the first
wave of the coronavirus.
classified staff. At least 43 part-time and
62 full-time faculty participated. (The
remaining staff and faculty members
did not identify a specific status.) Our
work slightly under samples faculty
but largely represents racial and gender
divisions among faculty, librarians,
and staff.
In this essay, we focus on generalized
anxieties and societal concerns, highlighting how people’s roles, including
gender, family, and work, inf luence

access. These numbers show just how
real the virus was to our respondents.
A staff member wrote:
I know of 3 people who have died
from COVID. It has made the
pandemic ‘hit home’ and caused
my family to take the disease/
safety precautions/attention to
hygiene/social distancing/NOT
venturing from my house for
any reason/NOT venturing into
public very seriously. Real people
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One of the brightest spots
for many faculty and staff was
the response of the IT staff
who provided support for
teaching and working remotely.
… IT staff were universally
praised for helping an entire
campus move online.

Looking at part-time faculty revealed
a starker inequality; part-time faculty
were more likely to worry about losing
their jobs than tenured or pre-tenured
full-time faculty and staff. We see
significant differences between those
who reported fear of job loss and
worries about money, where part-time
faculty reported fear of job loss a full
two points higher than full-time faculty (1.31 to 3.31) and .64 points higher
than staff. Part-time faculty reported
concerns about running out of money
nearly 1.3 points higher than full-time
faculty (1.70 to 0.41; see Figure 1).
One respondent said, “As a long-time
part-time faculty member, the messaging by Admin. that many of us
will likely lose our positions, without
knowing for sure, has been incredibly
stressful and demoralizing as I pull out
all the stops and work long hours to
make my students’ online education
April 2022

Though staff and part-time faculty
experienced stress, fear, and anxiety about the virus, their experiences
differed based on their job status, with
part-time faculty being most job-insecure but with essential staff the most
unable to ensure a safe environment for

When we looked at our data broken
down in terms of gender, other interesting patterns emerged. Research
suggests that men participate in childcare much more than in the past, but
that women still do the bulk of childcare and housework in heterosexual
partnerships, a reality likely intensified
by the pandemic. A female staff member said:
I’m either neglecting my children
or neglecting my work… Even
though my husband and I both are
working full time from home, I’m
bearing the brunt of caring for
the kids… I try to work late at
night but much of my job is supposed to be student facing during
the day so I conduct those virtual
appointments but then the rest
of my work (projects, etc.) gets
pushed back and I feel behind.
This feels impossible.
Numerous respondents described
comparable strains yet, interestingly,
our data show that women experienced less stress being home than men.
Predictably, parents with children at

FIGURE 1: ECONOMIC FEARS BY JOB STATUS
Extremely Concerned = 5

Some respondents’ worries about the
virus were connected to their job status
at BSU. Staff reported greater unease
about losing their jobs than faculty and
were more concerned about running
out of money (see Figure 1). This is not
surprising given the relative stability of
tenure for many faculty.

worthwhile.” Another wrote, “I am
positive I will lose my PT teaching
job at BSU, which will put me in a
financial bind…That is the scariest part
of this virus is the financial implications for a lot of folks.” That part-time
faculty were far more worried about job
loss than faculty and staff highlights the
privileged standing of faculty who have
(or are on track to have) tenure, but also
the strength of unionized labor among
staff as well.

0 = Not Concerned

who had lives, jobs, family and
friends, futures to look forward
to are painfully ill and too many
suddenly DEAD.

themselves. One staff member wrote,
“Lack of communication and consideration of staff safety (requiring reopening or pushing being back on campus
too soon) has been a greater stress than
getting sick.” Work roles make clear the
differing levels of privilege.

5
4
3

3.31
2.67

2
1

1.7

1.31§

0

1.53
0.41§
Fear Running Out of Money

Fear Losing Job

 PT Faculty    FT Faculty or Librarian   Staff Member
§ p<.001
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Men generally reported greater levels
of stress staying home, handling family
responsibilities, and difficulties getting
work done than women, regardless of
parental status, though men without
children at home were least likely to
feel that Covid stress affected their
work. We hypothesize that women’s
everyday “invisible labor” helped facilitate a transition into lockdown while,
for men, who are less likely to perform
emotional and household labor, the
shift was more pronounced. Especially
fascinating is “other work,” where men
with children at home expressed more
difficulty completing their university
work than women with children at
home (2.48 to 2.03). We cannot say
categorically what “other work” means
but suspect it includes housework and

Extremely Concerned = 4

FIGURE 2: CHALLENGES TO COMPLETING WORK BY PARENTING STATUS AND GENDER

0 = Not Concerned

home expressed significantly more
difficulty getting work done because of
family responsibilities (2.90 to 1.83 for
men; 2.61 to 1.81 for women) and other
work (2.48 to 1.87 for men; 2.03 to
1.67 for women) than those without
children at home. There was no sig
nificant difference related to stress of
the coronavirus on completing one’s
work for women (regardless of parental status) while men with children at
home expressed significantly more
work stress than men without children
at home (2.53 to 2.32) underscoring
the impact of parenting on people’s
work life (see Figure 2).
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2.5
1.5
1

2.9
§

2.61
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2
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2.32 2.42

1.83

Extremely Concerned = 5
0 = Not Concerned

3

Family Responsibilities

Stress from Coronavirus

14

1.87

Other Work Responsibilities

*p<.05; ~p<.01; §p<.001; significance values based on same gender and differences in children at home
†p<.01; significance value based on gender difference among those with children at home

childcare; though women likely found
themselves doing even more household
labor and childcare than usual, they
may also be habituated to this imbalance in gendered work and, thus, possibly experienced less of an initial shock
than men did.

adult family member or friend contracting the virus and 3.71 for concerns
about passing the virus on. This is
higher than fears of getting the virus
themselves (3.08) and even higher than
worries of their children contracting
the virus (3.43).

Care and Inspiration

Early in the pandemic, reports were
generally unequivocal that older people
were contracting and dying from
Covid at significantly higher rates than
young people, thus fears for older adults
make sense, but we find it notable that
our respondents’ greatest concerns
centered on others, not themselves.
This likely impacted their willingness
to adopt health-related safety practices.
In May 2020, only 6.2% of faculty and
librarians and 1.4% of staff reported
that they did not wear masks when
leaving their homes while 79.7 % of
faculty and librarians and 75.2 % of
staff answered that they did not mind
if lockdowns continued. One female
staff member wrote:

Our data showed that community
members were more worried about
the well-being of their adult family
members and friends and about passing
on the virus than they were about getting the virus themselves. Respondents
had a mean response of 4.12 when asked
how concerned they were about an

4.12
3.43

2
1
0
Passing Virus to
Someone Else

2.03~

 Women with No Children at Home  Women with Children at Home
 Men with No Children at Home
 Men with Children at Home

3.08

Getting Virus
Oneself

1.67

0

5

3.71

2.03

2.48
~†

0.5

FIGURE 3: HEALTH-RELATED CONCERNS, ALL RESPONDENTS

4

2.53*

Adult Family or Friends
Contracting Virus

Children
Contracting Virus

I stated that I would be fine continuing to stay at home. Fine is not
“fine.” In this case, “Fine” is that I
would feel safer keeping my child
out of day care/preschool, which
would require me to work from
home… Does it come at a cost to
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other aspects of my wellbeing? Yes,
but medical health for my child is
my primary concern.
Respondents’ comments frequently
focused on the experiences of others.
A female faculty member wrote, “I do
not have school-aged children… but it
is extremely stressful for my colleagues
and friends who are working from
home with school-aged children.” A
male staff member encouraged extending virtual classes and keeping residence
halls empty until a vaccine was available, saying, “Is it ideal? No. Might I
lose my job? Yes, but I feel strongly that
student and public safety should be our
primary concerns.”

and I don’t think they were able to get
much help. I tried to stay engaged with
them hoping it would be helpful!” Our
survey showed a remarkable concern
for students by both faculty/librarians
and staff and, overall, a focused concern outside of themselves, even as our
sample also showed significant levels of
stress for our respondents.
These comments highlight concern for,
and efforts made to help, others as we
all struggled with the stress and anxiety
of the pandemic. One of the brightest
spots for many faculty and staff was the
response of the IT staff who provided
support for teaching and working
remotely. Among all comments, even

Staff reported greater unease
about losing their jobs than faculty
and were more concerned about
running out of money.
While knowing someone with Covid
was common in our sample, and surely
played a role in adoption of safety precautions and general stress, it is striking
that our respondents were so focused on
others’ well-being, whether they personally experienced Covid or not, and
even as they experienced heightened
stress and anxiety levels, loss of daycare, and a shift to schooling children
at home, all while working. A female
staff member told us, “I feel as if I never
leave work these last few months…I
tend to check my email more often
than normally (and at all hours) because
[students’] anxieties and fears are real
now. I worry more about our students
and feel less able to support them virtually. This has added to my stress.” And a
female faculty member said, “My main
concern was for my students. So many
struggled with mental health issues
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told us, “I am exhausted, depressed,
and nearing the end of my limits on
this. Sorry, just want to be honest ... I
am completely sure a large number of
faculty are having similar feelings, but
may not report them.”
We began this research because we felt
overwhelmed and alone, and suspected
others felt similarly. We finished the
survey convinced that so many of
us, faculty, librarians, and staff, were
indeed f loundering, yet put on happy
faces and worked diligently, sometimes
to the detriment of ourselves and our
families, for the benefit of our students. We are left with the surety that
those who worked at BSU through
the pandemic worked hard, often with
little recognition, and shouldered many
burdens for others.
We first examined our data in the following article: Fox, Kimberly E. and Norma J.
Anderson. 2020. “Experiences of Life in a
Pandemic: A university community coping with coronavirus.” Susan Bulkeley Butler
Center for Leadership Excellence and ADVANCE
Working Paper Series 3(2) Special Issue: 14-28.
For a more complete analysis than we include
here, please see our original paper.

i

those reporting difficulties, IT staff
were universally praised for helping an entire campus move online. A
faculty member wrote, “Kudos to the
Teaching and Technology Center for
constantly reaching out to show they
care and offer support.”

Closing Thoughts
While this is just a tiny fraction of the
information gleaned from our survey,
the information presented here shows
that the pandemic had different impacts
on us based on work roles, family status,
and gender, but that our whole community struggled in the first wave of
the coronavirus. As one female faculty
member said, “We’re all going to come
out of this with some form of PTSD.”
Worries about others, even more than
themselves, weighed on folks. A male
faculty member, discussing work,

Norma Anderson is Associate Professor
in the Department of Sociology.

Kimberly E. Fox is Associate Professor
in the Department of Sociology.
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Henricus VIII and My Bridgewater
Years, All 50!
Stephen F. Smalley
serendipitous twist to this academic year
revealed itself when I learned that my longrunning Henry VIII Series will be shown
in the Anderson Gallery during the Spring semester
2022, marking my 50th year at Bridgewater. Originally
scheduled for Spring 2020, the exhibition was post
poned due to the pandemic. While my congested
row of grade books dates back to the early ’70s, a
somewhat pedestrian reminder of a half century
spent in one setting, livelier remembrances of the
continuum of time are found in my paintings and
drawings which rest in my studio, on the walls of
my home, and in various settings near and far. From
my arrival in Bridgewater in 1972, through 2005,
when I retired from full-time teaching, I regularly
worked in large scale and, with Swiss clock reliability,
those paintings took two years each to complete.
Each serves as a guidepost to the march of time and
its rhythmic progression.

A

The Henry VIII Series had its origins
around 2008 when I was inspired by
the Tudor monarch’s visage, powerfully
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captured in paintings by Hans Holbein
the Younger, who served as court
painter during the king’s reign.
Numerous trips, both
personal and professional, to England
brought me into close
contact with settings
associated with Henry
VIII, including the
Tower of London,
Hampton Court, and
Greenwich. I suspect
that my nearly 40 visits
to Old Blighty deepened my passion for
the subject. An earlier
encounter with the legendary tales related to

Henry VIII traces back to the powerful
1966 film, A Man for All Seasons, which
focused on the heroic St. Thomas More
and the frustrated king. So began my
ongoing series in which I have moved
from the large format paintings of earlier years to small format works, even
miniatures. In the series, I primarily
work in acrylic, gouache, ink, pencil,
and occasionally glitter. I often depict
the king in various guises and settings,
frequently improbable, and sometimes
puckish in nature.
The following illustrations begin with
the largest (36” square) painting in
the series which focuses on a welldocumented historical event in the
king’s reign, The Field of Cloth of
Gold. Selected smaller works depict
the monarch, sometimes playfully,
sometimes transformed but frequently
with a regal bearing. A third subset
consists of miniature mixed media
works which pair a reimagined king
with a female celebrity typically from
the wide spectrum of British entertainment and the arts. These mixed media
collages each carry an identical haiku
poem and there are 100 in the series.
Augmenting the series are selected
works from the ’70s, ’80s, ’90s and ’00s.
Their work-intensive nature provides
me with an intimate measurement of
time joyously spent at Bridgewater,
painting and teaching, endeavors which
fit well together.

Stephen F. Smalley is Professor Emeritus
in the Department of Art and Art History.

Bridgewater Review

Tudor Thunder (2018) 36” x 36,” acrylic (All photos in Henry VIII Series by Christopher Harting). Tudor Thunder was inspired by the historic 1520 meeting
between Henry VIII and the French ruler, Francis I. This flamboyant and ostentatious gathering of rival British and French forces featured lavish festivities and
athletic events, including the fabled wrestling match between Henry VIII and Francis I. Historically, the event is referred to as The Field of Cloth of Gold. An
imaginary royal pavilion includes a cluster of clerics, and the wily Cardinal Wolsey; the monarch’s sextet of wives, including Anne Boleyn, the free-spirited temptress
who projects a Punk persona, and a trio of court musicians.

The Life and Reign of King Henry the Eighth by Edward Lord Herbert of Cherbury,
p.89. Printed by Mary Clark, for Ann Mearn, 1683.
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Small Paintings
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There will always be a Hans (2008) 5˝ x 3 ¾,̋ gouache / ink.
Holbein’s magisterial and robust portraits of Henry VIII inspired
this early work.

Fakir King (2012) 5 1/2˝ x 3 5/8,̋ gouache / ink. Britain’s
colonial presence in India has been observed in Indian art.

King Leer (2019) 5 1/2˝ x 4 ¼,̋ gouache / ink.
The monarch’s legendary personal life resulted in six
marriages and much intrigue.

King Sleuth (2019) 6 1/4˝ x 4 ¼,̋ gouache / watercolor.
Pulp fiction and detective stories from the mid-1950s seemed to
offer a good storyline.
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Me King, You Jane (2019) 7 1/2˝ x 5,̋ gouache / ink. In part
inspired by a lasting childhood memory of attending a Tarzan
movie in Boston.

King in the Pink (2021) 6˝ x 4 5/8,̋ gouache / ink / acrylic.
A robust and well-attired King.

King Spice (2020) 7 1/2˝ x 7,̋ gouache / ink. The king as an
uneasy front man with the Spice Girls, a British pop group.

King Thug (2021) 6˝ x 6,̋ watercolor / pencil. Henry VIII’s
volatile and aggressive inclinations led to this characterization.

April 2022
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Selected Larger Paintings (1970s - 2000s) and Student Groups

My First School (1975) 54˝ x 66,̋ acrylic.

Mini Paintings

Cate

Marianne

Dusty

Lena

Esmé

I began this series in 2018, each work measuring 5 3/8˝ x 3 ¾.˝ One hundred works are in the series (Photo Credit: Tony Sedani).
20
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1970s
(left) Shortly after I arrived in Bridge
water from Philadelphia in 1972, I
began a painting which celebrated
the Minot Elementary School in
Boston. It was there that I began my
formal education.

1980s
(detail below, full painting on the
following page) Trips to London
enabled me to view the Punk sub
culture which found its way into my
work. For several years, I rented a top
f loor studio in the former Odd Fellows
Hall in Bridgewater Center.

Detail from At the Oval Between Tooting
Broadway and Elephant & Castle, Gentle Folk
Delight in Cricket.

Lily
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Julie

Art class field trip to a pig farm in Bridgewater.

Working in the Odd Fellows Hall Studio
(Photo Credit: John Droege).

Marlowe

Drawing class at the American College in Paris.

Linda
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At the Oval Between Tooting Broadway and Elephant & Castle, Gentle Folk Delight in Cricket (1983) 60˝ x 84,̋ acrylic.

1990s

Detail from Rock Hair Salon (1997) 68˝ x 78,˝
acrylic (Photo Credit: Martin Berinstein).

Coastal Maine Workshop, Monhegan Island.
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There are No Places Like Homes (2005) 54˝ x 66,̋ acrylic (Photo Credit: G. Stanton).

2000s
(above) I completed this painting in
Spring ’05, my last year of full-time
teaching. The work depicts my life and
teaching career and includes images of
the many homes I lived in from birth
to 2005.

London Art History Study Tour 2002.
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Can Community Policing
Eradicate Racism in American
Police Departments?
Kim MacInnis
n February 26, 2012, seventeen-year-old
Trayvon Martin was shot and killed by
George Zimmerman, a white man, as
the youth passed through Zimmerman’s gated
community. Media reports suggested that
Zimmerman followed an unarmed Martin and
instigated a physical altercation that ended in
Zimmerman shooting Martin to death (Smith and
Merolla 2019). Upon investigation, it was discovered
that Zimmerman (a member of the neighborhood
watch) had routinely called the police on young Black
males when seen in his community. Zimmerman was
criminally charged with Trayvon Martin’s death but
was acquitted. One year later, in 2013, eighteen-yearold Michael Brown was shot and killed by Ferguson,
Missouri police officer, Darren Wilson. Brown was
unarmed and had been approached by Wilson for
jaywalking. Wilson faced criminal charges for the
shooting but was acquitted.

O

Numerous other Black males killed by
police officers, such as Freddie Gray,
Eric Garner, and Tamir Rice, highlight
the reality of police violence against
Black males. The death of George
Floyd on May 25, 2020, at the hands
of a Minneapolis police officer, rose
to the height of public consciousness
in America because it was witnessed
by many bystanders and filmed. The
repeated replay of Floyd’s death on
news outlets generated a symbol of
the crisis in police relations with
Black communities.
On March 15, 2020, Breonna Taylor
was killed by police in Louisville,
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Kentucky. The police were conducting
a no-knock warrant for her ex-boyfriend. Her then-boyfriend fired a shot
from his gun and the police fired 32
shots, hitting Breonna six times. No
charges were levied against the officers except for a wanton endangerment
charge against one officer (Martin
2021). Taylor’s death by police brought
attention to an often-forgotten subset of
people of color shot by police: women.
A similar case involved twenty-oneyear-old Alteria Woods from Florida
who was killed on March 19, 2017.
Woods was caught in the crossfire
between the police and her boyfriend.
She was shot 10 times.

As of December 2021, 117 Black civilians have been killed by the police in
the United States (statistica.com). This
statistic is grim, given that the Black
population comprises only 13 percent
of Americans. African Americans
are more likely than any other ethnic
group to get shot by the police. Since
2015, there have been 38 fatal shootings per million for the Black population compared to 15 fatal shootings per
million for white people. Black people
are pulled over more, arrested at higher
rates for drug infractions, and more
likely to be imprisoned with longer
sentences (Hetey and Eberhardt 2018).
One explanation given by sociologists
regarding this disproportion is “ecological fallacy,” where people act with
generalizations in mind. Perceived
criminality of the Black population
by society may explain much of the
racialized police violence in the United
States. The statistics tell us this is not
happenstance. It is systemic racism.
It should therefore come as no surprise
that relations between law enforcement
and African American communities are
contentious. One solution often touted
by political and community leaders to
ease that tension is community policing. As described by the Bureau of
Justice Assistance, community policing
is a collaboration between the police
and the community that identifies
community problems. The community
members become active participants
in problem solving and police officers become allies. Despite the lack of
strong empirical evidence that community policing will solve racial tensions
between the police and populations
of color, some form of community
relation policies or philosophy are
consistently voiced as remedies to this
serious issue. It’s a fair assumption that
law and order should represent the
cornerstone of democracy and the
police are the most visible representation of this ideal. Because of the power
imbalance between the police and
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civilians, democracy may be out of
reach, but not impossible. In order have
a conversation about community policing, one must understand and acknowledge that the historical treatment of
people of color by the police heavily
inf luences treatment today.
The social and historical context of
police and community conf lict requires
examination. The police as a modern
institution developed in London under
the tutelage of Sir Robert Peel in 1829
(Winright 2020). Peel advocated for a
gentler approach in maintaining social
order by dismantling militarism and
promoting persuasive strategies by
police officers. However, this image of
the “Bobby” happily interacting with
communities is misleading. London
police were established to ensure imperial order and expand capitalism. The
police were not acting for the people,
but to control the people (Seigel 2017).

Image 1: (Pexels.com).

institution of policing that Americans
inherited from the British founders of
urban policing was a colonial power.

Congress ordered the Justice
Department to document how
often police officers killed
unarmed citizens. No data was
collected or published. …
Even the FBI failed to document
killings by police in some of
the most populous states and
excluded all data on killings by
federal agents.
The problem of systemic racism that
plagues police-community relations
in America today has deep historical
roots that stem from the founding of
those forces two centuries ago. The
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British police officers subjugated the
urban working classes and used the
progressively more powerful tools of
surveillance and violence to do so. This
practice had long existed in British

history, as they mimicked a paramilitary style of policing already embedded
in Ireland. Colonial forces were concerned with crime control but most of
the focus was on controlling the masses
(lower-class and of color) and protecting the power of the colonial state (Bell
2013). Police culture, developed mainly
from a military type of style, became
deeply entrenched in Britain and penal
practices were harsh (Bell 2013).
The London model of policing was
transplanted to the United States in
1845, first in New York. At this time,
the police still worked without firearms, but carried sticks. This changed
after the Civil War when police forces
began to arm their officers and the
United States adopted military style
policing. For the police, among other
functions, guns were key instruments
used to control people of color, particularly slaves. As in London, there was a
direct connection between capitalism
and inequality, and the police were the
agents assigned to control servitude and
ensure exploitation (Winright 2020).
For American police forces, the problem population was defined principally
by race, not class. White supremacy was
fundamental to American society and
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partially maintained through policing.
Today, it is no longer about enforcing
slaveowners’ “rights,” but the need to
control remains.

The first serious attempt at reconciling relations between the police and
communities of color came with the
enactment of the Violent Crime and
Law Enforcement Act of 1994 by the
U.S. Congress. This act institutionalized community policing as a law
enforcement technique to improve
community relations. It cost taxpayers
$30 billion and was passed amid strong
public concern about crime in the

From their inception, police departments were comprised of predominantly white male officers, although
the goal of incorporating Black officers
in all police departments across the
country was voiced as far back as the
1800s. However, the idea that hiring Black officers
might change or
eradicate tensions
proved incorrect.
White officers
refused to partner
with Black officers
or form positive
relations with Black
citizens and could
do so with no formal consequences
until the mid1960s (Kuykendall
and Burns 1980).
Forman (2018)
addresses this tension and explains
that one major
goal of the Civil
Rights Movement
was to enlist Black
police officers.
The idea was to
end discrimination in the police
force and to protect
Image 2: (Photo Credit: Doris Pulliam/Pexels.com).
the Black community. Neither of
these goals were realized. Placing Black early 1990s. The largest portion of this
police officers in Black communities
funding went to community policing.
simply enabled continued segregation.
The aim was to transform law enforceIn cities like Atlanta, Black officers
ment beyond the problems that society
were housed in different facilities than
and the police experienced in earlier
white police officers and had limited
eras, such as inefficacies in dealing with
power over arresting white citizens
crime, police misconduct, corruption,
(Forman 86). Simply adding people of
and poor police-minority relations
color to police departments did nothing (Brown 2021).
to combat entrenched perceptions of
The bill created an $8.8 billion prorace and policing.
gram to add 100,000 police officers
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nationwide for police patrols. The
idea was to alleviate Americans’ fear
of alleged increases in violent crime
as well as to form partnerships between
police officers and their civilian districts
(U.S. Department of Justice 2015).
Just as adding Black officers to police
departments across the country did
not eradicate racism, adding 100,000
police officers nationwide changed
nothing. If anything, there were more
cases of police
brutality and racial
profiling, given
that new police
officers were placed
mainly in communities of color
(Shannon 2019).
The bill also
required the
federal attorney
general to gather
data about the use
of excessive force
by law enforcement. Congress
ordered the Justice
Department to
document how
often police officers
killed unarmed
citizens (Bovard
2020). No data was
collected or published. There was
an attempt by the
Justice Department
to administer a
survey regarding
force during police-civilian encounters,
but this also failed. In 2001, the Justice
Department issued a report stating
that police were justified when lethal
force was used. Even the FBI failed
to document killings by police in some
of the most populous states and
excluded all data on killings by federal
agents (Bovard 2020). Additionally, the
Justice Department supported police
officers every time an excessive-force
case surfaced.
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How can community policing be effective with so many obstacles in place?
The practice has always been premised
on a theoretical construct, thus making
its implementation abstract and difficult. A “one-size-fits-all” approach
to community policing does not make
sense given the diverse and unique
communities across the United States.
Putting more police officers on the
street and engaging with communities
in non-criminal matters guarantees
nothing if racism persists. But, if we
can agree with the general principle
that living in a safe community means
that police officers and civilians must
be partners in that quest, the notion
of community policing may well
be achieved.

there is no trust or communication, stereotypical assumptions about the police
and racial minorities will prevail, with
potentially deadly costs.
Another major obstacle to repairing relations between predominantly
minority communities and the police is
the fact that the police have more power
than civilians. Bonner (2014) points out
that abuse of police power has resulted
in unnecessary deaths and excessive
force, leading to consistent questioning
of the legitimacy and capability of the
police maintaining social order. Power
can be used in positive ways, and this
needs to be apparent in reconstructing
police procedure, perception of minorities, and community policing.

Since 2015, there have been 38
fatal shootings per million for the
Black population compared to
15 fatal shootings per million for
white people.
Crime and social disorder tend to be
the focus of community policing.
Its success depends in a large part on
community engagement but also on
police officers’ perception of communities they engage. If community
members are involved in the initial
stages of developing community policing, the hope is that they are more
likely to want to continue developing
healthy rapport with police officers.
Involvement may entail neighborhood
meetings, having residents sit on advisory boards or committees focused on
producing safe communities. A study
by Peyton et al. (2019) found that a single incident of positive nonenforcement
contact between police officers and
the public improved relations between
police officers and civilians. Where
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A successful community policing
approach involves the deconstruction
and destruction of foundational racist
thought. Sociologist Karl Mannheim
voiced these very sentiments regarding the power of dominant thought by
stating, “thinking is never a privileged
activity free from the effects of group
life; therefore, it must be understood
and interpreted within its construct”
(Allan 2013). Mannheim stressed that
all ideas, even “truths,” were related to,
and hence inf luenced by, the social and
historical situation from which they
emerged. This form of ideology shapes
many police departments across the
United States and impedes the suggestion that diverse groups of people can
work together to produce a healthy and
safe community. Hence the solution

lies in the deconstruction of inherited
institutional practice and thinking and
equal participation in developing safe
communities, healthy rapport with
police officers, and the eventual eradication of discrimination. The solution
is to decolonize the system.
“Knowledge” can change, and perceptions can be altered, but what is deemed
meaningful must be shared between the
police and diverse communities. One
side cannot argue that the other side’s
perception of crime, danger, or discrimination is wrong because these are
perceptions that have been ingrained
in their minds, witnessed by their
eyes, and experienced by their physical beings - products of a deeply racist
past. However, for that to change, both
sides must deconstruct their perceptions
of each other for the sole purpose of
creating a new space where safe living
and trusting relations are of paramount
importance. Given the inevitable structural divide between police officers and
civilians, it will be difficult to develop
trust and hope for a healthy relationship
between the police and communities
of color.
An earlier version of this essay appears
in the following: Kim MacInnis, “Can
Community Policing Eradicate Racism
in American Police Departments?” Social
Problems: Societal Crisis, Capitalism,
and Democracy, pp. 261-265. Copyright
© 2023 by Cognella, Inc. Reprinted
with permission.

Kim MacInnis is Professor in the
Department of Sociology.
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A Virtual Travel Course Model
with Virtual Exchange
Chien Wen Yu and Yongmei Wu
Introduction

T

move across and beyond cultural,
curricular, and individual boundaries. With support available from the
teachers, virtual exchange offers a safe
playground for raising the students’
awareness of the importance of f lexibility, openness, and socio-emotional
presence (Hahn 2019).

he Covid-19 pandemic shut down all study
Course Design of the
abroad and international travel opportunities
Online Japan Travel Course
for the 2020-2021 academic year and forced
The Covid-19 pandemic has adversely
professors and study abroad staff at Bridgewater State
affected the BSU Study Abroad
University to be innovative and find solutions quickly Program and the Asian Studies
Program. The 2020 Spring Japan
for travel course cancellations in the middle of the
Travel Course, Japanese Culture and
Tourism Management, in collabora2020 spring semester. Universities were facing tough
tion with Wakayama University of
questions. Should you market study abroad when
travel is uncertain? What can you offer students in
place of that immersive experience? Will students
still be interested in a modified offering (Rose 2020)?
With these questions in mind and the help of the
Bridgewater State University study abroad office,
two Asian Studies faculty members created an online
travel course which was supplemented with subsequent
virtual exchanges and intended to substitute the
canceled 2020 Spring Japan Travel Course. The
students who had signed up for the course were
offered a new opportunity to learn about and
experience Japan virtually. The online travel course
design and virtual exchange implementation are
important parts of the new course model and serve
Canceled 2020 Spring Japan Travel Course due
to Covid-19.
as the discussion topics of this article.
New Study Abroad Options
Virtual study abroad and virtual
exchange were designed to fulfill
the purpose of study abroad during
Covid-19. The virtual travel course is
a new option that recreates much of
the study abroad experience, such as
learning about a new culture, immersing yourself in a new language and
culture, and connecting with people
around the globe (Pedersen 2020). The
online travel course is constructed by
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professors to provide students with
readings, videos, and digital media
assignments. It requires students to
complete blogging, papers and projects
scheduled throughout the course.
Virtual Exchange (VE) offers unique
educational experiences at the intersection of the digital, social, and intercultural environments. It resituates
learning by creating an inclusive transnational space where the participants

Japan, was unexpectedly canceled three
weeks before departure for Japan. The
trip cancellation and sudden change
of study abroad plan took 13 students
and two faculty members of the travel
course by surprise and made everyone
unprepared for an immediate replacement of the travel course. Students
became very anxious and frustrated,
particularly those seniors who needed
the three course credits to graduate.
At the suggestion of the Study Abroad
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Virtual Exchange between Bridgewater State University and Wakayama University
(Author’s Collection).

Office and in consultation with department chairs of Anthropology, and
Management and Marketing, an online
Japan travel course was conceptualized,
proposed, and listed under the two
departments in the Spring 2020 semester schedule. The course was targeting
the graduating seniors in anthropology, business, and global languages/
literatures in need of the credits and the
students who had planned a semester
abroad but could no longer go forward
because of the coronavirus situation in
Asian countries.
The authors are two Asian Studies
faculty members and were co-leaders
of the Japan travel course. We brainstormed to redesign the course to turn
the canceled Japan Travel Course into
an online travel course. Due to modern
technology, we were able to revise the
course syllabus and deliver the courses
via the Blackboard/Zoom virtual classroom. As a result of our initiative and
arrangement, seven students signed up
for the course to study traditional and
modern Japanese culture and business
management in the tourism industry
under two course numbers, ANTH
396-BW2 Japanese Culture, and
MGMT 399-BW1 Tourism Business in
Japan. The two courses were scheduled
to run simultaneously from March
25 to May 12, 2020, so that students

April 2022

had the option to take either course,
depending on their majors. Through
the Blackboard and Zoom platforms,
we hoped to accomplish the same
course goals and learning outcomes
outlined in the canceled Japan travel
course through assessment of a series of
homework assignments, papers, blogs,
and Zoom discussions.

culture and tourism management.
Through course reading materials and
carefully selected video resources, we
introduced the students to how tourism has become one of the leading
industries in Japan in the twenty-first
century, and how the Japanese government has worked positively on tourism
policy, cultural heritage protection, and
regional revitalization projects with
the aim of making Japan a tourism-oriented nation. The course highlighted
how Kyoto represents a model tourist
city that incorporates both elements of
traditional culture and aesthetics, and
modern renovations and technology.
Throughout the course, students participated in multiple learning activities,
such as attending online conferences
and lectures, watching documentary
videos and TV dramas, and blogging/
writing personal ref lections. Topics
included tourism management, gastronomy tourism, regional revitalization, heritage tourism, and Japanese
tourism marketing. There were

Students have gained a
meaningful and fruitful
experience of learning about
diverse cultures from others, as
well as learning about themselves,
developing cultural sensitivity
and global awareness.
The canceled 2020 Spring Japan travel
course was going to take the students
to the major tourist cities in the Kansai
region of Japan: Kyoto, Osaka, and
Wakayama. As we could not go to
the Kansai region to experience these
tourist cities in person, we used Kyoto
as a case study city to learn Japanese

documentary videos related to Japanese
culture and customs such as festivals,
gift-giving and wrapping culture; the
tea ceremony, f lower arrangement,
incense culture, traditional arts, and
kimono culture; Japanese aesthetics,
architectures, and gardens; Japanese
cuisine and Kyoto’s unique cooking
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styles; Japanese Ryokan, communal
baths and Onsen (hot spring); Japanese
beauty care and cosmetics; Japanese
popular culture such as manga and
Yokai (monster) culture, etc. For course
learning assessment, students were
required to complete two ref lection
papers, three to five weekly online
blogging assignments, and two online
conference discussions.
The online travel course went effectively and enjoyably with an elevated
level of student engagement. Students’
weekly blogging assignments and their
papers demonstrated their in-depth
understanding of Japanese culture
and business practices in tourism.
The student engagement and faculty/
student interaction in the online class
was exceptionally active, and even
beyond what was expected of an actual
travel course to some extent. We were
especially satisfied to have achieved the
course goals and learning outcomes
without personally traveling to Japan
and living/eating on-site, and at a
fraction of the cost of the actual Japan
Travel Course.

Implementation of
Virtual Exchange
The use of digital tools removes
national, institutional, and curricular
borders by making students meet in
shared online spaces. Our virtual Japan
travel course was based in Bridgewater,
and though it was considered successful,
we felt a lack of on-site and in-person
interactions between the American
and Japanese students/teachers. It was

Virtual Exchange Promotional Flyer.

agreed that a virtual exchange was
needed to fill in the missing part of an
interactive travel course. Wakayama
University, a partner with Bridgewater
State University and host institution of
our travel course, was instrumental in
initiating and implementing the virtual
exchange. In exchange with Wakayama
University, students played a significant
role in introductory presentations and
exchange conversations which were
facilitated by faculty.
The teachers and students from
Wakayama University had been planning and waiting to host our Japan
trip even before the Covid-19 pandemic. They were ready to organize
the virtual exchange with Bridgewater
and prepared an exchange schedule

and questionnaire. They registered
the virtual exchange participants on
both sides before the event scheduled
for Monday, November 9, 7:00 p.m.
(in Bridgewater)/Tuesday, November
10, 9:00 a.m. (in Wakayama). Most of
our participants were students from
our Japanese culture classes, online
Japan travel course, and Asian Studies
Program. There were 14 participants
(including teachers) from BSU and
10 participants (including teachers)
from WU. Ms. Kumiko Jacobson of
WU International Relations Division
served as the emcee and organized the
virtual exchange meeting with help
of Professor Ayako Nagatomo from
Wakayama University. BSU and WU
students participated in the ice breaker
game and made informative videos
and PowerPoint presentations on both
universities and cultures, followed by
small breakout room conversations of
personal topics and interests.
Student feedback from the virtual
exchange ref lected a positive impact
on the online travel course. It was
suggested at the first meeting to
create more breakout chat rooms
and longer exchange time. BSU and

Time (BSU) Time (WU) Agenda
7:00 p.m.
9:00 a.m.
Welcome speech from Dr. Wing-Kai To
7:05 p.m.
9:05 a.m.
Ice break (Who am I?)
Wakayama and Wakayama University introduction
7:10 p.m.
9:10 a.m.
by Ms. Natsuki OWASE
Bridgewater and Bridgewater University
7:20 p.m.
9:20 a.m.
introduction by BSU student
Self-introduction at each breakout room (Send
7:30 p.m.
9:30 a.m.
participants into breakout room of 3-5 people)
7:40 p.m.
9:40 a.m.
Group talk (Favorite anime/manga/movies, etc.)
Self-introduction at each breakout room
7:55 p.m.
9:55 a.m.
(Reset the current breakout room and create
new breakout room)
Group talk (Hobbies, Unique things about your
8:05 p.m.
10:05 a.m.
country/family/yourself, etc.)
8:20 p.m.
10:20 a.m.
Take a Hi-Five picture
8:25 p.m.
10:25 a.m.
Closing remarks by Prof. Ayako Nagatomo
Virtual Exchange Agenda on November 9, 2020.
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WU organizers took the student suggestion to improve class communication and make necessary adjustments to
increase the effectiveness of the second
virtual exchange.

Conclusion
Today, new formats of virtual
exchange are introduced and advocated by Bridgewater State University
and other universities, such as COIL

The virtual travel course is a
new option that recreates much
of the study abroad experience,
such as learning about a new
culture, immersing yourself in
a new language and culture, and
connecting with people around
the globe.
The purpose of the first virtual
exchange event was to introduce the
WU and BSU students/teachers to each
other. The second virtual exchange
between WU and BSU offered further
student interactions and individualized conversations on Japanese tourism, culture, and lifestyles. Interesting
and informative presentations made
by the Japanese students on tourism
and Saikazaki were the highlights of
the second virtual exchange meeting. Located in the southern part of
Wakayama, Saikazaki is designated as
a special region of Setonaikai National
Park and recognized as the best coast
in the New Japanese Tourist Spots
Top 100. Saikazaki is a beautiful cape
that is compared to Amalfi of Italy and
relevant to Cape Cod in Massachusetts,
to which our American students may
relate. This broadened their horizon
and helped their understanding of
Japanese culture/tourism and sharing
of their experiences.
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(Collaborative Online International
Learning). Each format of virtual
exchange is characteristic of the curriculum and culture of both home
university and foreign exchange
university. However, our virtual
exchange was unique and more than
just a virtual exchange or a series of
virtual exchanges with a foreign university. It was embedded in the online
travel course to complement the course
content and achieve the same result of
an actual Japan travel course. A virtual
travel course without virtual exchange
would not be sufficient to cover the
interactive and immersive experience
of the travel course.
A virtual travel course with virtual
exchange cannot totally substitute an
actual travel course and on-site experience. However, it has helped professors
develop innovative and online teaching approaches and facilitate student
online learning and collaboration
across borders. Students have gained a

meaningful and fruitful experience of
learning about diverse cultures from
others, as well as learning about themselves, developing cultural sensitivity
and global awareness. The professors
have become more versatile in course
designs and motivated to support
collaborative projects of study abroad
and the Asian Studies Program. Asian
Studies faculty are planning to relaunch
an actual Japan Travel Course in 2023
and continuing to expand our virtual
travel course and virtual exchange
models with other universities and
countries. Can this model of online
travel course with virtual exchange be
adopted for any future online travel
courses at Bridgewater State University
or other institutions if the Covid-19
pandemic continues? We really hope
to encourage our constant desire to
collaborate and innovate.

Chien Wen Yu is Professor in the
Department of Management & Marketing.

Yongmei Wu is Visiting Scholar and
Part-time Faculty in the Departments
of Anthropology and Global Languages
and Literatures.
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Teaching in the Pandemic:
New Teachers’ Perceptions
Marlene Correia and Gia Renaud
Introduction

W

fully remote and/or some combination
of remote and face-to-face instruction.
Fourteen of them indicated they had
some prior experience with remote
teaching during their student teaching
experience. The others had no experience with this model. The remainder of
this essay describes the common themes
expressed by the new teachers in the
survey data.

hat impact will this pandemic have on our
new teachers? That’s the burning question
on the minds of administrators and teacher Relationships Matter
Relationships matter. Whether it’s
preparation faculty. It’s a critical question because
a formal or informal relationship, it
the education landscape already contends with many
has an impact on retention. Effective
challenges. Increasing numbers of students with special induction support and mentoring
programs are necessary tools impactneeds, English learners, low performing schools,
ing new teacher retention, which in
teacher shortages, and lack of diversity in the teaching turn supports student success (CarverThomas and Darling-Hammond 2017;
force are just some of the factors that make retaining
Long 2010; Ponds 2020). During a
dynamic, highly trained, and diverse teachers more
pandemic, this support system proves
necessary than ever (Reitman and Karge 2017).
valuable. Orientation sessions typically
Even before the pandemic, researchers predicted that teacher shortages
would continue to grow in the coming
years (Carver-Thomas and DarlingHammond 2017). New teachers
typically have an adjustment period
of at least two years, but the pandemic
has thrust these novice educators into
complex teaching scenarios that even
veteran teachers find difficult to manage. Several factors have been associated
with new teacher attrition rates, such
as teacher support systems and positive
working conditions. As education prep
faculty and researchers, we wanted to
know what were the novice teachers’
experiences with learning to teach during unprecedented times, and how did
this impact their outlook on education
as a profession?
A survey, designed by the authors, was
developed to capture information from
first- and second-year educators who
taught during the 2019-2020 and/or
2020-2021 academic years. The survey
consisted of 37 questions aimed at gathering their perceptions in three areas:
supports, challenges, and the impact
on their future careers after teaching

32

during the pandemic. The survey was
distributed widely, but the response
rate was smaller than we hoped (n=26).
This return rate was not surprising, as
we could speculate that this was “one
more thing” on the plates of new teachers. However, the data collected still
provided valuable insight. All of the
respondents to the survey were teaching in a public-school setting and all
were in a grade from pre-k through
six. Twelve respondents reported being
in urban districts, 10 in the suburbs,
and four in rural communities. All of
the new teachers experienced teaching

Image 1: A collaboration between a recent
graduate, Caitlin Guimond (right), and her
mentor, Joyce Direito (left). Joyce Direito
graduated from BSU. (Photo Credit: Joyce Direito
and Caitlin Guimond).

are held at the beginning of each year
where new faculty join veteran staff
who can make them feel welcome as
part of the district community. Covid19 impacted these vital first impression
sessions by either canceling or transforming them to virtual settings. Out
of the 26 respondents to our survey,
only 12 indicated participating in an
orientation, with three of these being
held remotely. In addition, only 16
of the 26 new teachers were assigned
a formal mentor by their district. Of
those that were assigned a mentor, the
majority (13) reported this experience
as being valuable to them during the
pandemic. Those that were not assigned
a mentor sought out their own through
grade level colleagues, family members
in education, or prior professors.
Many educators reported that their
mentors helped with online teaching.
One teacher commented, “My mentor was my co-teacher during hybrid
learning. I felt confident in my teaching
because I had her support through everything.” Mentors were also a source
of emotional support. Another teacher
shared, “It was wonderful to talk to
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someone daily about my concerns and
questions.” And sometimes the mentors simply provided confidence. One
respondent expressed, “When it came
to curriculum, scope, and sequence, my
mentor provided me with spreadsheets
and sent me on my way to develop my
own lesson plans. I appreciated her trust
in my abilities as a teacher.”

of the year. This gave us insight on
new technologies and allowed us to
explore them before testing them with
students.” One teacher commented,
“We have a new program for English
Language Arts, and because it was
brand new, we received multiple formal
trainings on it. During this, we were
able to be trained on how to use the

Teacher retention and burnout
continue to be real concerns.
Burnout isn’t just about stress, it
can also be attributed to loneliness
and isolation.
However, even those who had supportive mentors felt the impact of the
pandemic, noting that even their mentors had a sense of “newness” to them
because everything they were being
asked to do was nothing like they had
ever done before. They understood that
their mentors could “only do so much
while trying to survive it (Covid teaching) themselves.” It became imperative
that the mentoring was mutual. One
respondent summed it up perfectly by
stating, “This year was too difficult to
feel fully benefitted.”

Professional Development
is Essential
With the onset of Covid-19, districts
turned their attention to planning professional development (PD) for
their staff that centered around the use
of remote platforms for learning and
teaching like Google Meets and Zoom.
Some new teachers on the survey
reported that the additional days at the
start of the school year just for PD was
invaluable. One claimed, “We did sem
inars/refreshers on frequently used programs in the district at the beginning
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online version of the program, which
prepped us for the virtual learning
portion of pandemic teaching.” Similar
comments were made by others who
felt PD assisted them in prepping for
accessing the curriculum online, and
one respondent referred to meeting
with her colleagues for a “crash course”
on how to use the math programs
online. In some cases, PD consisted of
collaborative planning time for staff.
A teacher shared, “The school was very
helpful in allowing all remote teachers planning time with each other to
brainstorm ideas of how we would
do specific things.” This proved to
be a significant source of support for
new teachers who were afforded that
opportunity. In fact, 22 out of the 26
respondents agreed or strongly agreed
that they were supported by other
teachers in comparison to only 18 feeling this way about administrators.
What we found interesting was that
these new teacher respondents were
more concerned about PD on the curriculum (online versions of materials
being used in the classroom) and less
about the online teaching platforms

(Google Meets or Zoom). They were
also concerned about pedagogical
practices and teaching strategies online.
One teacher commented that they wish
they knew, “How to pace and reteach
in a synchronous setting with 20
students in person and 18 online with
many on Individualized Education
Plans (IEP’s) and Accommodation
(504) plans.” Out of the 26 respondents,
nine mentioned wishing they knew
more about classroom and behavior
management while in person and
teaching students online. However,
they recognized that some of their veteran colleagues needed more training
with tech tools. One respondent stated,
“Not everyone knew how to navigate
and use these programs (Google Meets
and Classroom), although it was not a
concern for me.” While PD proved to
be a support, it was also a challenge in
that 15 of the 26 respondents reported
not getting any adequate training of
any type prior to the start of school.

Emotional Resiliency is Key
According to Aguilar, “Recognizing
the power of emotions and cultivating
emotional resilience can help schools
retain teachers” (24). In fact, Aguilar
(2018) noted that building emotional
resiliency can be more complex than
building pedagogical knowledge and
skills. This spotlight on emotions could
not be more applicable than in this
time of pandemic teaching. A common
theme that emerged from our data
was that new teachers built their own
emotional resiliency during this experience. They recognized that it was a
unique first-year teaching situation
and many of them embraced it. Several
described themselves as “stronger,”
“more f lexible,” and “passionate.”
They were openly vulnerable in front
of their students. An educator shared,
“This is my first class, and I am proud
of them. With all the challenges we
have gone through, we have really
grown together as a class.” They commented about the patience students had
with them as they “stumbled through
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New teachers typically have
an adjustment period of at least
two years, but the pandemic has
thrust these novice educators
into complex teaching scenarios
that even veteran teachers find
difficult to manage.
new technology.” And just when they
thought they would simply “shut
down,” they pushed that much harder
for the students.
Veteran educators also contributed to
building the emotional resiliency of
their newest colleagues by listening
and collaborating. At least one respondent reported that the district environment, with a divide between teachers/
union and administrators about how
to handle the crisis, made them “navigate through negative attitudes and
ensure I did not take on their emotions.” This comment reminded us that
new teachers are handling emotions
around teaching, managing relationships, proving accountability, and
maneuvering systems like union and
administrative negotiations, all on
top of a raging pandemic that threatened their own health and that of
their students.
This comment by a respondent left
us feeling hopeful for the emotional
resiliency of new teachers in
a pandemic:
I never want to let a little of my
fear of teaching in a pandemic go.
What I mean by that is the sense
of being new and willing to try
and learn new things. I want to
always be f lexible without it rocking my world because that is what
helped me the most; just being
okay with change!
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Outlook Towards
the Profession
Teacher retention has always been
relevant, but is especially so now, given
the pandemic and the uncertain times.
Before the pandemic, one-third of
teachers left the profession in the first
five years (Callahan 2016). The pandemic has added to already strained
teacher workloads. Teacher retention
and burnout continue to be real concerns. Burnout isn’t just about stress, it
can also be attributed to loneliness and
isolation (Aguilar 2018).

realize how much we can do remotely,”
and “I think if I can get through this,
I can get through anything!” These
are the teachers that will lead us to
the next chapter where remote learning will surely have a place in our
public education.
New teachers enter the profession optimistic and eager to begin their careers.
The pandemic has presented new
challenges, but the ambition of new
teachers is still inspiring. An optimistic
teacher from our survey commented,
“Every year coming up will (hopefully) be easier!” It is evident that to
retain teachers during the pandemic,
relationship building and professional
development are more important than
ever. Developing emotional resilience is
a key skill for new teachers to persevere
in the profession. As teacher educators,
we need to continue to prepare teacher
candidates for the unusual challenges
that are ahead. Overall, the passion of
our new teachers continues to inspire
us as teacher educators.

In our study, 72% of the teachers we
surveyed planned on staying in the
profession, 20% were unsure, and 8%
planned on leaving. One teacher who
was unsure that she wanted to return
made the following comment:
I have realized that being a teacher
means that you are alone. What I
mean by that is I am unsupported
by administration and the world
around you has turned against
teachers since some parents had to
be teachers on their own. I believe
that there will be a teacher shortage in a few years in response to
how teachers have been treated
during Covid.
Another teacher commented that it
was just “not what they thought it
would be.”
However, many had a positive outlook
with comments such as, “It made me

Marlene Correia is Assistant Professor in
the Department of Elementary and Early
Childhood Education.

Gia Renaud is Associate Professor in
the Department of Elementary and Early
Childhood Education.
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ON SABBATICAL
A Backward Glance
Phyllis Gimbel
n late January of 2020, I thought about how lucky
I was to be on sabbatical at a time when I could
do some serious thinking, writing, and travel for
scholarly work. Then, in early March came the Covid
pandemic and a message in which Provost Ismaili
highlighted the details of Governor Baker’s press
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conference, outlining steps to address
the spread of Covid-19. Provost Ismaili
said he would be in touch with more
information later that evening. He
added that we would be receiving text
alerts and emails from President Clark
concerning this issue.
This was the beginning of my spring
2020 sabbatical. I thought to myself,
“What a whirlwind time we were in.”
It was changing so fast. Each day was
presenting new protocols. One day
we could all congregate closely. Then
we had to learn to be careful of sneezing and coughing, maintaining social
distance, and being certain to wash our
hands for 20 seconds. Then another
day, no more than 25 people could be
together in one place at one time. Later,
it was suggested that no more than 10
people could congregate. Then social
distancing was really the best behavior
to follow. In other words, it would be
best to stay home and avoid being in
places with other people.
Then my hometown postponed elections due to the spread of the coronavirus. And then my favorite restaurant
closed, except for takeout. The local
indoor tennis courts, where I play tennis, closed. Yoga classes became virtual.
Several hair salons closed. Churches and
synagogues decided to cancel face to
face services in favor of virtual services
and masses. Travel was restricted and
every day a new country closed its borders. Some students who were studying
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abroad were stuck in other countries.
In fact, several high school students
from my town remained in Peru, while
politicians figured out how to bring
them back to their families.
Then came short-term telecommuting
ordered by Massachusetts Governor
Charlie Baker. The Federal Reserve
slashed interest rates due to losses on
Wall Street and fear of a recession.
Many grocery stores opened early for
people aged 60 and older and for those
with disabilities. These same stores
closed earlier than their normal hours
to restock and sanitize. They had to
restock as shoppers were hoarding toilet
paper, tissues, hand sanitizer and disinfectant wipes.
All of this was being conveyed via
television and radio speeches from
governors, mayors, and the President
of the United States. We were being
bombarded daily with emails about
closings and about a different way to
continue operating. The bombardment
of emails also seemed to be used for
marketing and for donations. A local
f lorist sent an email explaining that
their delivery team would be adhering to social distancing guidelines and
would leave gifts at the front door,
following up with an immediate phone
call to notify the recipient. The f lorist
expressed a goal of sharing happiness
and hope through f lowers, adding that
it was more necessary than ever and that
these sentiments would continue to be

delivered as safely as possible. The f loral
company thanked us for continued support, wishing us health and safety.
Then Governor Baker requested that
institutions pursue strategies to reduce
the need for faculty and staff to be on
campus by maximizing remote work
opportunities while maintaining
essential on-campus services, especially
for residential students who could not
safely return home.
The day after Governor Baker’s
public health order, President Clark
informed us that extensive conversations with state and university leaders
had occurred during the day and that
based upon those conversations, he
was expanding the university’s email
announcements from the prior evening by alerting the BSU campus that
we would move to fully online/remote
learning when classes resumed on
Monday, March 23, 2020, and continuing through the remainder of that
spring semester.
All these daily changes were unsettling.
I decided to get out of the house and go
to the local grocery store to buy some
disinfectant wipes. I found an employee
restocking the shelves with eggs and
milk. I noticed his nametag and asked
him if he spoke French. He said yes, as
he was from Haiti. We spoke in French
and talked about what was going on
in our country and in his native Haiti.
Our conversation in French helped
build a relationship. He asked if he
could help me find anything as many of
the grocery shelves were empty. I mentioned the disinfectant wipes. He said
they did not have any. A few moments
later, he located me in another grocery
aisle and gave me a container of disinfectant wipes he had obtained from the
supply room. I was deeply moved by his
gesture. We both knew that we were in
the situation of the pandemic together
and we had bonded by sharing language and culture. This incident gave
me hope. I had connected with someone new at a time when I was craving
human connection.
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Then I heard on the news that three
states, New York, Illinois, and
California, were ordered by their
respective governors to shelter in place.
At that time, Massachusetts Governor
Charlie Baker said he was not going
to mandate shelter in place. My mind
wandered. If the Massachusetts death
toll from the coronavirus increases, will
Governor Baker order shelter in place?
I wondered how I, an extrovert who
loves to play sports, exercise, do yoga
and walk will be able to stay home 100
percent of the time.
And then I thought, what about the
needy? I heard on the news that K-12
children eligible for free or reduced
lunch would need access to food since
their schools were closed for an undetermined amount of time. Some school
districts decided to do grab-and-go
lunches and breakfasts while others asked school bus drivers to deliver
meals. And what about the children
in hospitals who could only have
two primary caregivers as visitors?
My heart was heavy for these sick and
needy children.
On March 23, 2020, Governor Baker
ordered the physical closure of all
non-essential businesses and organizations effective at noon on Tuesday,
March 24 through Tuesday, April 7,
2020. Even physicians closed their
offices to offer telemedicine.
These abrupt changes made me think
deeply about life. Isn’t that what a sabbatical is for? In addition to writing a
book about mentoring new school leaders, shouldn’t I also think about what all
of us are experiencing? It was time for
me to open myself up to new perspectives; to force myself to look through
extremely different lenses. Is this a way
to bring all of us together against a
common threat? Is this a way to slow us
down from our frenetic pace? Is this a
way to help us build community in our
families, our businesses, our schools,
our universities, and with one another?
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Since it was March, which is a month of
daily changes in New England weather,
I took advantage of sunny days to walk,
to be in the natural world. I returned
to the same place to observe the same
trees, some with pussy willows and
some with buds of red, orange, yellow and green. Each time I walked the
same paths, I watched how the daffodils
sprouted, budded, and then blossomed.
I wanted to see, hear, and smell the
arrival of spring. I wanted to see if
certain birds remained in specific trees.
I had the time. I was on sabbatical. And
as I observed, I thought about the book
I was writing, drafting thoughts in my
head to later put on paper.
The lone walks allowed me to think
about the current generation of students. I remembered the terrorist
attack of 9/11. What will this worldwide coronavirus experience mean to
current elementary, middle, and high
school students, as well as to our own
university students? How will they look
back at the spring semester of 2020?
Will they ref lect on the pandemic as a
time when their own schools as well as
our BSU community pulled together?
The peace and quiet of my walks
helped me see a road to brightness. The
hustle and bustle and frenetic pace of
our twenty-first-century lives had all
but stopped. Now, with the stay-athome paradigm, we could reach out to
friends, acquaintances, and relatives to
reinforce connections. I reconnected
with my former student who was also
my Graduate Research Assistant and
who now lives in Valencia, Spain. She
and I share our love of languages,
so we emailed in Spanish. She told
me that she, too, was basically remaining at home and that it was challenging
to be in an apartment with her two
very young children without a backyard, a balcony, or a terrace. She
thanked me for reconnecting with her.
Our correspondence made me think
about how important it is to let people
know how much I care about them.

I communicated with my ninety-yearold friend and let her know how much
I valued our long-time friendship. In
return, she told me the same thing.
Was this type of connection with those
I care about a way to make a new start?
I was not sure that those of us in good
health valued our health. I was signing my emails “Stay Healthy,” and my
friends were doing likewise. Ralph
Waldo Emerson’s words rang true,
“The first great wealth is health.”
Wasn’t it time to take to heart former
first lady Martha Washington’s words
about happiness? “I am still determined to be cheerful and happy in
whatever situation I may be, for I have
also learned from experience that the
greater part of our happiness or misery
depends on our dispositions and not on
our circumstances.”
As I look back on the spring of 2020
and the ensuing academic year, I
realize that so many things mean more
to me now:
Maintaining friendships
Enjoying nature
Sharing time with family
Reaching out to BSU colleagues
Connecting with my BSU students
via Zoom, text, phone, email
Finally, ref lecting on my spring 2020
sabbatical, one of the best things I
learned is to keep moving forward,
and at BSU, we have done just that.

Phyllis Gimbel is Professor in the
Department of Secondary Education
and Educational Leadership.
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BOOK REVIEWS
Suzanne Simard, Finding the Mother Tree:
Discovering the Wisdom of the Forest (New York:
Alfred A. Knopf, 2021).
Heather Marella
can’t tell if my blood is in the trees or if the
trees are in my blood” (25). That is how Dr.
Suzanne Simard closes out the first chapter
of her memoir, a personal and scientific journey from
a child of the wilds of British Columbia to a respected
forest ecologist. The book begins with Suzanne, a
college student working as a summer intern for a
logging company, getting stuck deep in the woods
overnight, alone with her thoughts and a grizzly bear.
She’s been sent out to check on the health of spruce
seedlings planted in tidy rows to meet government
regulations after the logging company clear cut
hectares of forest. Along her hike out to the clear cut,
she collects interesting fungi and weaves in a bit of
her family’s history as small-time hand loggers living
in rural British Columbia. This is dangerous work,
she is the first woman to work for the logging
company, and they have sent her into the forest
alone. But we see her scientific mind at work as she
collects and observes the fungi in the dense forest,
and her horror at the sickly, yellowed spruce seedlings
she encounters in the clear cut. The roots of the spruce
seedlings are bare and unlike those of the healthy
trees in the forest whose roots are coated in colorful
fungi. Her gut tells her that the fungi play a role in
the health of the forest, providing the impetus for her
scientific journey.

“I

The forest is like an iceberg, the bulk of
the action occurring below the surface. Simard has collected mycorrhizal
fungi, not the decomposing type of
fungi most are familiar with, but rather
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symbiotic fungi that associate with
plants. In this relationship, the fungi
encase the roots of the plant, providing the plant with soil minerals and
water, while the plant gives the fungi

photosynthate. But what is amazing is
that a single fungus can associate with
more than one plant, in fact, it can
associate with plants of different species
creating a vast underground web that
connects the trees of the forest. A tree
isolated from the mycorrhizal network
will struggle to survive.

Her work at the logging company
ends; it has given her an inside look
at a dark and destructive industry.
Simard graduates from college with
her forestry degree, lands a job in the
Forest Service, then heads off to grad
school before coming back to the Forest
Service. All the while she’s pushing
boundaries with her ideas of forest
health and responsible logging and
butting heads with the boys’ club of foresters. She intertwines her life journey
with science, and we see her relationships with others develop, as tangled
and messy as the web of mycorrhizal
fungi in the forest f loor.
The opportunity to leave the stif ling
constraints of the Forest Service for academia allows Simard to earnestly chase
after her scientific passion and develop
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her voice as an advocate for forest
preservation. The Mother Tree concept
doesn’t arise in the book until Chapter
12 which might seem odd considering
it is the title. But Simard methodically
walks the reader through her science on
the fungi and trees, step by step, showing how each experiment revealed an
answer but also more questions, leading
readers through her scientific thought
process. “Finding” the Mother Tree
requires finding out how the mycorrhizal fungi network operates, which
she connects to her own experience as a
mother to two daughters.
A Mother Tree is a hub in the mycorrhizal fungi network, a mature tree
that is connected to many other trees
of varying ages and species, including its own offspring. It supports the
growth of its offspring by sending
them photosynthates, through the
fungal connections, since they live in
the shaded understory of the forest.
Keeping one’s offspring alive is central
to motherhood and evolution. But the
fungal network can do much more
than deliver food and water; it also
acts as a signaling network, allowing
trees to communicate warnings about
damaging insects and environmental stressors. In essence, mother trees
prepare the next generation for trials they might face, the biggest being
climate change. Simard closes the book
by inviting us all to participate in what
might be her final act as a scientist, The
Mother Tree Project. This large-scale
project, which employs both scientists
and citizen scientists, aims to investigate the role of retaining Mother Trees
in protecting the forest against climate
change (https://mothertreeproject.
org/). As such, she is acting much like
a Mother Tree to younger scientists
around her.
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Simard has become a towering figure
in the field of forest ecology, much
like the trees she studies. She’s candid
about her struggle to learn how best to
relay her message, but persevered and
is now TED-famous, the inspiration
for a character in Richard Powers’s
The Overstory, central to The Hidden
Life of Trees by Peter Wohlleben, and
even mentioned on an episode of Ted
Lasso. While writing a memoir is not
something most scientists aspire to or
train for, Simard undertakes the task
to deliver what she believes is her most
important message and legacy and to
make it accessible to a wide audience.
The blend of science and personal sto-

system of roots and fungi that keep the
forest strong” (283). Her recognition
that both traditional knowledge and
Western science can lead to the same
conclusions, through different processes, helps to emphasize the central
importance of symbiosis between fungi
and trees and all creatures in the forest.
At its heart, the book is about connections and community. After living in
the midst of a pandemic for the past
few years, we’ve realized that physical
isolation is detrimental to well-being.
Hugs and handshakes can’t be replaced
with Zoom and emojis. Being physically together matters. If it is true for
humans, why not the trees?

Simard methodically walks the
reader through her science on
the fungi and trees, step by step,
showing how each experiment
revealed an answer but also more
questions, leading readers through
her scientific thought process.
ries is more successful in certain chapters than others. Non-scientists might
struggle with technical aspects while
scientists might cringe at the anthropomorphism she utilizes. As a fellow plant
biologist, I understand the challenge
of making plants relatable to people
and can forgive the anthropomorphic
descriptions for the sake of the argument. Simard also infuses the memoir
with knowledge of the forest from
First Nations and Indigenous people
groups and credits them with first
understanding the wisdom of the forest for “there is an intricate and vast

Heather Marella is Associate Professor
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Ai Weiwei, 1000 Years of Joys and Sorrows:
A Memoir, translated by Allan H. Barr
(New York: Crown, 2021).
Bingyu Zheng
n February 4, 2022, the Beijing National
Stadium (the “Bird’s Nest”), hosted the
opening ceremony of the 2022 Winter
Olympics. The dazzling show put on by the hosts
no doubt intended to recall pleasant memories of
the previous Olympics’ opening ceremony held at
the same site in 2008, which was widely celebrated
by international media for its spectacular pageantry.
Yet while the 2008 Beijing Summer Olympics was
once hailed as the event that symbolized the People’s
Republic of China’s successful modernization into
a powerful yet respected member of the global
community, the 2022 iteration began under a dark
cloud of the many political controversies that currently
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shadow the Chinese government.
For outside observers, this contrast
represents a dramatic transformation
in China’s public image in the intervening decade, especially in the West,
as the welcoming, gregarious nation
that opened itself to the world for
commerce and cultural exchange back
then has now somehow morphed into
an aggressive, domineering global
threat that is increasingly coercive in
its foreign diplomacy and oppressive in
its domestic policy.
For the architect of the Bird’s Nest,
however, this change in the public
image of China, especially of the
Chinese Communist Party (CCP) that
has been in power since 1949, is exactly
just that, the wearing away of a friendly
façade that has allowed the rest of the
world to recognize the true character of
this regime. Ai Weiwei, whose memoir
1000 Years of Joys and Sorrow was published, interestingly, just a few months
before the 2022 opening ceremony, is
today perhaps one of the most globally
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renowned contemporary artists from
China, as well as one of the harshest
critics of the human rights record of its
government. This book serves as the
biography for both his father, Ai Qing,
one of the most inf luential Chinese
modern poets of the twentieth century,
and for himself. The intimate details of
their family life intersect with the major
events that occurred in China throughout the twentieth and twenty-first
centuries, including the May Fourth
Movement, the Second Sino-Japanese
War, the Chinese Civil War, the
Anti-Rightist Movement, the Cultural
Revolution, the Four Modernizations,
and the Tiananmen Square Massacre.
While both the CCP and Western
observers often focus on the tremendous amount of political, social, and
cultural changes that China had undergone throughout these 120 years, Ai
emphasizes instead the constancy and
continuity in attitudes and behaviors
across Chinese society from top to bottom during this span of time, showing
how often history has repeated itself.

The memoir shows clear parallels
between the lives of father and son.
Both Ai Qing and Ai Weiwei were
born in cataclysmic times in modern
Chinese history, the former a year
before the fall of the Qing Dynasty
and the latter during the Anti-Rightist
Campaign less than a decade after the
CCP’s victory in the civil war. Both
studied abroad in their youth (Ai Qing
in Paris and Ai Weiwei in New York),
but eventually returned home without
any degree or diploma. Although father
and son pursued different artistic genres, they shared a common uncompromising creative vision that emphasizes
political and social engagement. As Ai
Weiwei puts it, “if art cannot engage
with life, it has no future” (256). Just
as Ai Qing’s modern-style poetry was
considered too radical by many of his
contemporaries, Ai Weiwei’s abstract
contemporary artwork was constantly
met with scorn and bemusement.
Both shared a complicated relationship with the CCP. Its leaders past and
present were eager to employ their
talents and, more notably, their reputation when it was suitable for their
needs, such as deploying both men to
meet with international celebrities like
Nobel Laureate Pablo Neruda in 1957
and Speaker Nancy Pelosi in 2009. But
Ai Qing and Ai Weiwei’s unwillingness to silence themselves in the face
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of political and social injustices would
eventually lead the CCP to attack both
father and son. Ai Qing was branded a
“rightist” by Mao Zedong in 1957 and
sent to Xinjiang to “reform through
labor” for fifteen years. Ai Weiwei was
secretly arrested and detained in 2011
for nearly two months, and he has been
living in exile in Europe since 2015.
Despite the physical and mental torture
they both endured at the hands of their
government, neither men were willing to completely stif le their creative
urges and turn away their critical eyes;
they would remain steadfastly true to
who they are, public scorn and political condemnations be damned. Despite
receiving little direct professional or
personal instructions from his father
throughout his life, Ai Weiwei emphasizes that “a spiritual connection was
forged between us,” and his father
guided him like “a compass point”
unconsciously, “like a star in the sky or
a tree in a field” (208-09).
Through their eyes, abetted by Ai
Qing’s poems and Ai Weiwei’s artworks that are constantly quoted or
referenced throughout the book, we
can also observe many continuities in
the actions and attitudes from Mao
Zedong’s regime of early PRC, to the
gaige kaifang (“reform and opening up”)
state of Deng Xiaoping, to the postreform governments of Hu Jintao and
Xi Jinping. Despite the many times the
CCP has changed its face to the international public, to Ai Weiwei, it has
always remained the same authoritarian
regime that is hostile to free expression
and public criticism from its humble
beginning in Yan’an in the 1930s to
today. The memoir is keen to show that
the institutions and mechanisms that
enabled many of the events in recent
years that attracted much negative
attention from international media have
been established for a long time. The
re-education facilities and labor camps
that are currently detaining Xinjiang
ethnic minorities such as the Uyghurs
were not dissimilar to those that Ai
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Qing was exiled to in 1958, although
their purpose has shifted from ideological reformation to cultural assimilation.
The ways local CCP officials in Wuhan
tried to suppress information regarding
the initial outbreak of Covid-19 followed the same pattern as their fellow
cadres who tried to prevent accurate
reporting for many previous disasters,
such as the SARS outbreak in 2003
and the 2008 Sichuan Earthquake. The
recent disappearance then censorship
of retired tennis player Peng Shuai after
she revealed she was sexually assaulted
by former vice-premier, Zhang Gaoli,
on her microblog recalls Ai Weiwei’s
own detainment, but they shared this
same experience with countless people
who dared to speak up against those
in power throughout the past century
of Chinese history. In many ways,
Peng and Ai were the lucky ones, for
their international fame that attracted
so much attention forced the CCP
to eventually release them, whereas
countless others who lacked their celebrity suffered much worse fates.
For someone whose reputation was
forged on iconoclastic creations and
performances, the readers of 1000 Years
of Joys and Sorrows may find Ai Weiwei’s
writing surprisingly straightforward
and lacking in f lair. As Ai points out
in his acknowledgements, this was
a conscious choice made by himself
and his collaborator, Allan Barr, an
accomplished translator and scholar of
both late imperial and modern Chinese
literature (372). It is clear that Ai has
no desire to leave any part of the story
of his family open for interpretation,
that he wishes for the thoughts and
experiences of his father and him to
be expressed as directly and plainly as
possible. He is not writing this book for
fervent fans of his art who are looking
for deep dives into his creative process.
While most of his significant artworks
are mentioned with quick summaries
of his intentions when producing them,
they are not the focus of the memoir.
He is especially disinterested in talking too much about his most famous

creation, the stadium that has been
referred to by former IOC President
Thomas Rogge as “one of the world’s
new wonders,” as the Bird’s Nest has
now been fully appropriated by a
regime that represents the opposite of
his values. Instead, the purpose of this
book is to preserve memories, those of
himself, of his family, and of countless
others who shared the same history,
so that they could be examined and
understood by the next generation,
including his son, Ai Lao.
For historians of modern China, or
anybody who is interested in exploring
the country’s recent past, 1000 Years of
Joys and Sorrows contributes a valuable
perspective that is becoming increasingly endangered. Ai Weiwei is not
interested in drowning wistfully in nostalgia; while writing about the past, he
is very much looking toward the future.
He finds the forgetfulness that is prevalent not only across Chinese society,
but many other parts of the world, to
be the prime obstacle for true progress.
As he asserts poignantly at the end of
the book, “Self-expression is central to
human existence. Without the sound
of human voices, without warmth and
color in our lives, without attentive
glances, earth is just an insensate rock
suspended in space” (369). This may
seem like an obvious statement, a platitude that few should find opposition to.
Yet in China (and increasingly in many
other parts of the world), many people
are finding it more and more difficult
to put this idea into action.

Bingyu Zheng is Assistant Professor
in the Department of History.
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The Culling

A. Keith Carreiro

Lot of jobs falling like dominoes;

Mitigation and prophecy slouch together,

Lot of folks, too, what with their woes,

An uncertain twining one with the other.

Afraid now to walk in their shoes:

What we sow we reap; unclasp the tether:

People who once could never lose,

Weeps into being forth from the nether,

Seek solace that mirrors the past

The sweep of arms feral with power.

In dreams of new memories that last.

Death’s rough cure at an unsure hour.

Flatten the Curve | Shelter in Place

Alight with promise that was not and is,

All backed up with masks on every face.

Mountains fold, islands f lee; it is his

Hope, a rare gift that we mustn’t waste,

Sweet torment, being veiled, curtained, gives

Falls away from many in frozen haste.

Candle f lame, stars light, a chance that lives.

If you wait to see it you’re too late:

It haunts us now, a moment to ref lect:

Most understand it’s an uncertain fate.

When God looks, do we have His respect?
— A Song of the COVID-19 (9 APRIL 2020)

It is a long way darkness into light:
What can be, to what we are now—a sight
Ripe with false pride in scientific rite;
Centuries of logic unleashed to smite—
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Ashes, Ashes, and we all wear a frown
Caused by a creature wearing a crown.
Creeping, seeping, reaping—and more…
Our time’s light wanes with what’s in store.
A vial uplifted, upturned to pour,
Wreaks wrath its malice in unseeable war.
The center falls the false halo arises.
A beast king appears blessing this virus.
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